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S
elf-support

w
ith

self-respect

For m
ost of our young people their en-

trance into the w
orld of w

ork is a point in
life that w

ill soon be reached. T
he decisions

that are m
ade to prepare for this new

 life
dim

ension should not be left to chance. A
m

ajor direction of the schooling process
should be directed tow

ard helping all stu-
dents to be ready to m

eet the challenges that
are necessary to achieve self-support w

ith
self-respect.

T
his office is happy to participate in a

partnership arrangem
ent w

ith the C
oordi-

nating C
ouncil for O

ccupational E
ducation

in the developm
ent of this curriculum

 guide-
line that is designed to im

plem
ent state goals

for career education. T
hese guidelines are

the result of a rather extensive participation
of professional educators from

 m
any schools

and institutions. T
hey have utilized the ex-

periences of teachers and school districts.
T

heir first publication w
as pilot tested in the

spring of 1972 in 31 elem
entary schools. A

revision com
m

ittee has incorporated the re-
sults in this revised edition. W

e are ex-
trem

ely grateful to all teachers and adm
inis-

trators for their contribution to this fine en-
deavor.

T
he investm

ent in creating these guide-
2

lines represents testim
ony that career educa-

tion, and m
ore specifically career aw

areness,
has significant priority in this state's system
of education. W

hile elem
entary instruction

has traditionally dealt w
ith som

e aspects of
career education, new

 and m
ore im

portant
goals and objectives have been developed to
m

eet contem
porary

needs.
In

short,
a

stronger em
phasis

is needed, providing a
new

 opportunity to
initiate educationally

significant curriculum
.

D
r. Frank B

. B
rouillet

S
tate S

uperintendent
of P

ublic Instruction

A
rthur B

innie
D

irector, C
oordinating

C
ouncil for

O
ccupational E

ducation

A
ll of education is addressing itself to

career educationa philosophic
concept

that education is incom
plete and m

an is not
w

hole unless an integral part of his, educa-
tion is the inclusion of career inform

ation
and inform

ation about the w
orld of w

ork.
T

his docum
ent "C

A
PE

S" provides
a

guideline for career aw
areness program

s in
the elem

entary school. T
he total thrust is a

philosophy, not a certain curriculum
 or a

course. T
he docum

ent offers concepts and
activities to be adapted as m

ost appropriate
by teachers in classes. If career education is
to be successful, it w

ill provide the axis that
brings relevancy to all of education, and
therefore w

ill exist in all courses and all cur-
riculum

s.
W

e are grateful for the partnership w
ith

the Superintendent of Public Instruction and
the State B

oard of E
ducation in the prom

o-
tion of career education. I envision all seg-
m

ents of education continuing to w
ork as a

team
 to help each studcnt develop an aw

are-
ness of him

self, the w
orld of w

ork and a be-
lief in the dignity of m

an and his w
ork.
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Purpose

T
his is a resource book, prim

arily to provide suggdstions for
classroom

 teachers w
ho look ahead som

ew
hat fearfully in devel-

oping career aw
areness program

s. A
llow

ance is m
ade for the indi-

vidualism
 of the teacher. T

eachers, how
ever, m

ust be aw
are of the

fact that if career aw
areness is to be m

eaningful, the program
 m

ust
bd flexible to provide for differences in students and differences in
com

m
unities.

T
he inform

ation supplied in this guide is offered as an inspira-
tion to develop the type of program

 that best suits the objectives of
children. H

ow
ever, it m

ust be pointed out that a guide is neces-
sarily lim

ited as a m
eans of im

proving instruction. It needs to be
supplem

ented by every resource the teacher individually or collec-
tively can supply. A

dditional reading, field trips, and resource
people w

orking w
ith functional program

s in career aw
areness

should prove helpful.
4
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A
n introduction to

career education

W
hat's

the problem
?

O
ne of the m

ajor goals of education is to
provide each individual the opportunity to
acquire the skills and attitudes necessary for
earning a

livelihood. T
he public school

should provide a series of experiences w
hich

equip the individual to prepare for choosing
his or her next career step.

U
nfortunately, our schools have not been

entirely successful in accom
plishing this for

significant num
bers of our young people.

P
reparing for a career occurs on a piecem

eal
and fragm

ented basis. C
areer education has

been developed to provide educational expe-
riences to m

eet this need.

S



T
he m

ajor question that m
ust be resolved

is:"S
hall w

e persevere
in

the
traditional

practices that are obviously not properly
equipping fully half or m

ore of our young
people or shall w

e im
m

ediately undertake
the

reform
ation of our

entire education
system

 in order to position it properly for
m

axim
um

 contribution to our individual and
national life?"

T
o m

ake education m
ore relevant, the

entire school program
 m

ust 'be restructured'
focusing on the them

e of career develop=
m

ent. T
he urgency in bringing about thiS

change is reflected in a recent decision by-
the U

. S
. O

ffice of E
ducation to m

ake
C

A
R

E
E

R
 E

D
U

C
A

T
IO

N
 a m

ajor program
priority. C

areer education, according to D
r.

S
idney P

. M
arland. form

er U
.S

. C
om

m
is-

sioner of E
ducation,

w
ill be one of a very

few
 m

ajor em
phases of the U

.S
. O

ffice
priority areas in w

hich w
e intend to place

m
axim

um
 w

eight of our concentrated re-
sources to effect a thorough and perm

anent
im

provem
ent."

W
hat is

career education?
C

areer education is a series of experiences
w

ithin the existing curriculum
 w

hich equips
the individual w

ith
A

w
areness of the w

orld of w
ork

A
 favorable

attitude
tow

ards w
ork.

leading to the ability to select, prepare for
and pursue a career choice

6

C
A

R
E

E
R

 E
D

U
C

A
T

IO
N

:
is a part of all subject areas and be-
com

es an integral part of each individ-
ual's life experience from

 early child-
hood through adult life
enables the individual to relate both
in-school and out-of-school experiences
to personal goals
requires a cooperative effort involving
parents, eduC

atdrs, the com
m

unity and
the individual
is

based upon the concept that the
com

m
unity is an extension of the class-

room
w

ill expand the individual's know
ledge

of readily visible careers and offer ex-
ploration of less apparent careers

.
. .B

E
P

R
E

P
A

R
E

D
 F

O
R

H
IS

/ H
E

R
N

E
X

T
 C

A
R

E
E

R
 S

T
E

P
If an individual is to achieve this goal he

m
ust be able to receive the benefits resulting

from
:career education as an integral part of
all instructional program

s
appropriate career counseling and guid-
ance activities that enable the indi-
vidual to develop a sequential or re-
directional career developm

ent proce-
dure
flexible curricula designed through as-
sessm

ent of com
m

unity socio-econom
ic

trends and parent-educator-individual
attitudes
the availability of a career education
inform

ation center

F
igure I illustrates graphically the career

education program
s (page 12).

W
hat is

career aw
areness?

C
areer aw

areness describes that part
of the career education program

 de-
signed for the elem

entary grades, K
-6.

S
pecifically, the objectives of the K

-6
career aw

areness prograntare to:
develop in each student positive
attitudes about the personal and
social significance of w

ork
develop

each-
pupil's

self-
aw

areness
develop and expand the pupils'
know

ledge about a w
ide variety

of occupations
assist students in developing their
career aspirations
im

prove overall student perform
-

ance in the basic subjects by re-
lating them

 around a career de-*
velopm

ent them
e



A
 m

essage to the
principal

T
he success of any program

 in the elem
entary school depends

to a large m
easure on you, the principal. T

he teacher needs your
assistance and cooperation to carry on a successful program

 in
C

areer A
w

areness
a program

 w
hich can be of im

m
ense value to

the children, staff and scho9I as w
ell as your coinm

unity.
It is hoped that this G

U
ID

E
 w

ill prove helpful to you in one
w

ay or another to becom
e aw

are of the responsibilities :,,our class-
room

 teachers face in effectively prom
oting career aw

areness in the
elem

entary school. F
urtherm

ore. it is hoped that your role in pro-
viding the atm

osphere and encouragem
ent as w

ell as the physical
environm

ent needed for these program
s w

ill becom
e evident.

Y
ou are encouraged to becom

e cognizant of the follow
ing con-

tribO
ting factors of a good program

 in career aw
areness:

R
ecognition and understanding of the value of career aw

are-
ness and its lasting contribution to the lives of children.
P

rovision of adequate facilities for carrying on an effective
career aw

areness program
.

P
rovision of adequate equipm

ent and supplies.
A

llocation of adequate tim
e in the existing elem

entary cur-
riculum

 for career aw
areness prograM

s.
Leadership in encouragine a career aw

areness program
 in

your school.
R

ecognition of the need for the inservice preparation of
teachers of career aw

areness program
s.

A
rrangem

ent for release tim
e for teachers to attend state and

regional conferences related to career aw
areness program

s.
A

s principal and curriculum
 director of your school, you have

the difficult task pf seeing that a truly balanced program
 is pro-

vided for all children. C
areer aw

areness, an integral part of the
total career education program

, should not be neglected. A
s you

evaluate your school program
. the criteria listed above should help

you check the adequacy of the provision for a successful career
aw

areness program
 in your school.

T
he future of each child is dependent largely on the com

m
it-

m
ent you w

ill m
ake to the program

.
7



A
 m

essage to the
teacher

3

Im
plem

enting goals
It is the classroom

 teachers w
ho carry the

responsibility for the actual im
plem

entation
of the goals for the com

m
on schools. In

order to m
ove from

 the goals to actual im
-

plem
entation, a sequence of curriculum

 de-
velopm

ent events should logically transpire,
providing essential interm

ediate steps. T
hese

guidelines provide the fram
e of reference

m
any professionals feel is necessary for cur-

riculum
 im

plem
entation in a school as w

ell
as on a statew

ide basis.
P

reparing an individual for his or her next
career step involves a sequence of experi-
ence:, w

hich can be provided w
ithin the reg-

ular curriculum
. C

areer aw
areness is that

portion of the curriculum
 designed espe-

cially for elem
entary students. C

areer aw
are-

ness has been refined into a group of inter-
disciplinary objectives. each of w

hich m
akes

a sm
all contribution to the m

ajor goal.
A

s teachers exam
ine these guidelines.

they w
ill discover that career aw

areness is an
objective-based curricular plan. A

lthough
these objectives are teacher designed and
have already been put into practice in som

e
school

districts,
all

schools and teachers
have options of how

 they can organize their
curriculum

. T
hese guidelines are intended to

serve
as an aid

to
the decision-m

aking
process for putting career aw

areness into
practice.

T
eaching strategies

:ew
 ideas in education have som

etim
es

been difficult to im
plem

ent. T
he problem

 is
usually resolved w

ith tim
e and resources.

both of w
hich are necessary for providing

inservice education and the appropriate in-
structional tools. A

ppropriate guidelines can

do a great deal to speed up the process.
T

hese guidelines are m
ore oriented to

suggesting teaching strategies than is usually
the case. T

his is not intended to im
ply any

lack of professional skill on the part of
teachers. It is sim

ply a recognition that for
m

ost teachers, career education is a dim
en-

sion of a child's education for w
hich teachers

are not professionally prepared. G
uideline

suggestions can be of help to teachers in
feeling

com
fortable

in
initiating

career



aw
areness instruction. A

s teacher fam
iliarity

builds, it
is anticipated that new

 or addi-
tional objectives w

ill be added and better
learning activities developed. T

he choice of
sim

ulating, m
odifying, substituting or re-

placing the activities stated in the guidelines
are options of all teachers. T

here has been
no attem

pt
to m

ake suggested
activities

com
plete nor to encourage teacher depend-

ence upon those that are included. S
ince it is

the teacher w
ho is m

ost accountable for
learning,

the
selection

of
instructional

m
ethods is entirely the teacher's prerogative.

Successful teaching
T

he role of the teacher can be sum
m

a-
rized by the follow

ing perform
ance analysis:

I.
A

ll teaching should be based upon an
identifiable objective. T

he clearer the
understanding of the teacher of w

hat
is to be accom

plished, the m
ore direct

and effective instruction w
ill be. It

elim
inates w

asting tim
e on irrelevant

m
atters. C

hildren are m
ore secure and

are m
ore free to participate in deci-

sion m
aking. A

ccurate assessm
ent of

student
progress

is
possible. T

he
objective provides the teacher w

ith
the proper base from

 w
hich to select

and
design

the
m

ost
appropriate

learning activities for the students.
, T

he objectives that are taught should
be appropriate for all children in the
class. A

 pilot project tested the appro-
priateness of these objectives in 31
elem

entary schools. S
om

e adjustm
ents

have been m
ade in

these
revised

guidelines. T
here is no reason to as-

sum
e,

how
ever,

that
classroom

teachers w
ill not have to continue to

m
ake adjustm

ents. T
eachers are en-

couraged to continue using m
ethods

already developed
in

dealing w
ith

such conditions found in all other cur-
ricular areas, such as m

odifying the
objective if appropriate or allow

ing
for individual problem

s in
learning

activities selected.

3. T
he essence of teaching is in the re-
sults. D

id the learner reach or accom
-

plish
the objective? W

hat evidence
has been secured to show

 that he did?
F

or those w
ho did not, w

hat new
 ex-

periences m
ust be provided and w

hat
new

 assessm
ents developed? It

is in
the area of assessm

ent, both pre- and
post-instruction, that assistance is of-
fered

in
these

guidelines,
under

learner
expectations.

It
is

recom
-

m
ended that student assessm

ent be
m

ade a part of the school's inservice
program

 in career education for those
teachers w

ho need to im
prove their

skills in this area.

4. T
he teaching strategies em

ployed
m

ust be com
patible w

ith the learner
and the objective to be reached. S

uch
being the case, no single m

ethod is
necessarily

preferred over another.
S

ince it
is the instructor w

ho carries
the responsibility of assuring that the
child achieves the objective, the deter-
m

ination of the strategy is param
ount.

F
or teacher and student,

career
aw

areness offers opportunities for ac-

tivities
w

hich
are

unique.
T

he
"hands-on experience" generally

is
considered to be a highly desirable
process. F

ew
 school objectives have as

m
any opportunities to use parents as

teaching
"partners."

F
ield

trips,
com

m
ittee

investigations,
bulletin

boards,
reading

new
spapers,

using
com

m
unity

resource
people,

con-
ducting interview

s, etc.. all have tre-
m

endous possibilities.

It is the large num
ber of alternative

learning activities that are possible to
use

in
reaching

career
aw

areness
objectives that has m

ade this program
extrem

ely
popular

in
the

schools
w

here it has been introduced.

5. T
he

final
elem

ent
in

successful
teaching

is
the

elim
ination of the

things that a teacher does that inter-
fere

w
ith

learning.
O

bviously, the
lack of attention to any of the above
four steps w

ill contribute to dim
in-

ished success. T
hese steps could be

regarded as dim
ensions of science in

teaching. T
hey can be m

easured and
therefore their value can be deter-
m

ined. T
his fifth step im

plies the idea
that there is an art to teaching. too.
A

rtistic teaching perform
ance relates

to sensitivities to other people, per-
ceptions of the learning- environm

ent.
C

ertainly,
w

ith children
especially,

the pacing of learning experiences is
based upon sensitive observation.

T
o a large degree, the teacher's ability to

com
m

unicate is part of the artistic teacher
perform

ance.
9



P
lanning the program

W
hose

responsibility?
C

areer aw
areness program

s in the ele-
m

entary school require a united effort on the
part of the teachers and the adm

inistration.
T

he individual teacher m
ay develop a pro-

gram
 for her ow

n class, but the real im
pact

w
ill com

e about w
hen the teachers, collec-

tively. along w
ith the counselor and prin-

cipal. w
ork together in the developm

ent of a
total program

.
O

ne of the m
ajor problem

s to be resolved
by the "team

" is to avoid unnecessary redun-
dancy. U

sually this is evidenced by a lack of
coordination betw

een grades. For exam
ple,

the first grade teacher m
ay have her class

visit the grocery store: the follow
ing year the

second grade class visits the sam
e store: and

possibly the third grade teacher, unaw
are of

the previous visitations, w
ill carry out still

another visit. T
his lack of coordinated effort

can lead to several serious problem
s. Identi-

fying the occupations to be studied at each
grade level, therefore, becom

es quite im
por-

tant in the overall planning.
10

O
k-

In sum
m

ary, anyone can initiate a pro-
gram

 in career aw
areness. B

ut the truly suc-
cessful program

 should involve all the teach-
ers, the principal, the counselor and other
education specialists. O

ne individual should
be given the responsibility to coordinate the
planning activities. T

his is usually the prin-
cipal, although the counselor m

ay assum
e .1.40m

.,.a..

the
responsibility.

In som
e instances the

planning "leader" has been selected dem
o-

cratically from
 the teaching ranks.

O
nce the leader has been identified, a

schedule should be established for planning
the program

. T
he suggestions contained in

this guide should prove helpful,



T
he guide
T

his G
U

ID
E

 is designed to assist the ele-
m

entary school teacher, coordinator, counse-
lor,

principal
and

others w
ho w

ill
be

w
orking independently, or as a team

, devel-
oping the career aw

areness program
 for their

particular school. T
he G

U
ID

E
 is lim

ited to
the elem

entary school, grades kindergarten
;through six.

It
is not to be construed as

being the ultim
ate or final w

ork in career
aw

areness program
s. Its prim

ary purpose is
to present som

e basic elem
ents of career

aw
areness program

 developm
ent and

to
offer a

fe%
.

suggested approaches or ac-
tivities that have been used effectively by
other elem

entary teachers. It
is hoped that

these suggested approaches w
ill stim

ulate
your thinking and result in a better and m

ore
com

prehensive type program
 for your par-

ticular school.
A

 cookbook-style guide provides no guar-
antee that it w

ill be used in the w
ay it w

as
intended. T

he objective of career aw
areness

program
s can only be achieved w

hen there is
total com

m
itm

ent to the program
 by the

teacher and the adm
inistration and w

hen all
get involved in the developm

ent of a pro-
gram

 for their ow
n school. T

he G
U

ID
E

.
therefore. is to be used as a starting point for
the developm

ent of "total" program
s of ca-

reer education.

H
ow

 to use this guide
G

uides m
ay be organized in a num

ber of
w

ays. T
his guide w

as developed around a
fram

ew
prk having five m

ajor elem
ents:

goals
concepts
objectives
suggested activities
learner expectations

In planning and developing your ow
n

program
, study carefully the three m

ajor
goals that have been identified. U

nder each
goal you w

ill find listed several concepts.
T

hese are not all inclusive but should serve
as a starting point for your deliberations.

Y
ou w

ill also note that objectives corre-
sponding to the goals and specific concepts
have been established by grade level. T

his
should prove helpful to you as you w

ork
tow

ard the developm
ent of a total K

 through
6 program

.
T

he suggested activities that follow
 are

activities that have been successfully used by
teachers in the field. For the busy teacher, it
w

ill not be difficult to select the appropriate
activity or activities to m

eet the stated objec-
tives. T

he energetic teacher or the team
 that

desires greater sophistication w
ill need to

m
odify the activities or add new

 approaches
that better m

eet the stated objectives.
Included w

ith the suggested approaches
and activities are the required m

aterials. ref-
erences and notes to teachers. A

lthough
brief, these statem

ents w
ill be of consider-

able value to teachers in preparing their
term

 or lesson plan.
Finally, under the heading learner expec-

tations are included perform
ance statem

ents,
that is, w

hat is expected of the students after
they have com

pleted a particular activity.

S
.

l
t
i

T
hese are com

petency-based objectives and
should assist the teacher in evaluating the
perform

ance of each student.

R
esource m

aterials
T

he last pages of the G
U

ID
E

 include a
listing of film

s, film
strips, books and other

m
aterials that the teacher w

ill find useful.
T

he listing of resources is not com
plete. but

should serve as a starter in the developm
ent

of a nfore com
prehensive list.
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S
electing activities

L
ow

er elem
entary grades

A
ll

activities have been grouped into
three general classifications:

I. self-perception
2. integration of occupational inform

a-
tion into the curriculum

 .
3. integration of occupational inform

a-
tion into co-curricular activities

U
nder each of these classifications are a

num
ber of suggested activities.

In carrying out activities, teachers should
be quite conscious of the danger of perpetu-
ating harm

ful stereotypes. R
egardless of sex,

race or ethnic background: children should
be provided a variety of experiences and
opportunities to develop a healthy attitude
tow

ard the total spectrum
 of occupations.

Self-perception
A

s a child enlarges his perceptual w
orld,

he m
ust learn to accept all of him

self. T
he

developm
ent of his self-concept is basic to

understanding his im
portance in the adult

w
orld. B

efore a child can visualize him
self

as an adult, he m
ust acquire an acceptable

self-im
age and see him

self as a person. T
he'

follow
ing

paragraphs
suggest

!activities
teachers have used to help create this aw

are-
ness.

Self-portraits
A

 teacher is able to get som
e inform

ation
about how

 a child perceives him
self w

hen
she asks each m

em
ber of the class to draw

 a
picture of him

self and then tell about the
picture. A

 related assignm
ent is to draw

 a
picture of the fam

ily and to tell about the
fam

ily.

C
hild's nam

e
A

 child's nam
e is im

portant to him
. T

he
teacher should use his nam

e w
hen

re-
sponding to the child.

Facial expressions
T

he w
ay a teacher looks at a child con-

veys the m
essage that she is aw

are of him
,

that she approves or disapproves of him
 or

his behavior, and that she know
s he is in the

group and know
s w

hat he is doing. S
he

should look at a child w
hen conversing w

ith
him

 or helping him
 w

ith the understanding
of a lesson.

D
isplay child's w

ork
T

he teacher can assist the child in ac-
quiring a sense of adequacy by displaying
his w

ork w
here it can be seen. E

ach child is
entitled to equal consideration from

 the
teacher.



M
irrors

M
irrors in the classroom

 help a child vis-
ualize him

self. A
 full-length m

irror m
ay

offer the
first opportunity som

e children
have had to see them

selves fully. W
henever

possible,
the teacher m

ay have a hand
m

irror or a second m
irror of som

e type so
that a child can see both back and side re-
flections of him

self.

Photographs
Since m

any children have never seen a
rear view

 or a side view
 of them

selves, the
teacher m

ay decide to photograph a child
from

 these angles as w
ell as from

 the front.
H

elping a child learn to recognize him
self

from
 other view

s increases his aw
areness of

him
self as a person.

C
lassroom

 environm
ent

T
he

classroom
environm

ent
should

provide security for the child w
hile allow

ing
him

 an opportunity for self-expression.

Integration of occupational
inform

ation into the curriculum

A
rtT
he art period provides the teacher w

ith
an excellent opportunity to guide younger
children into a learning experience involvine
occupational inform

ation. T
he priinary age

child m
ay draw

 a picture representing a spe-
cific topic assigned by the teacher. Such
topics m

ight be sim
ilar to the follow

ing:
14

"People W
ho W

ork in O
ur Schools"

"People W
ho 'W

ork in O
ur C

om
m

unity"
"People W

ho W
ork in

"W
hat I W

ould L
ike to B

e W
hen I G

row
U

p"O
ccupations presented in the art lesson

can stim
ulate the children to collect inform

a-
tion about the w

orld of w
ork. A

s children
becom

e involved in gathering inform
ation,

other related areas of em
ploym

ent m
ay be

brought to their attention.
Prim

ary age children can be requested to
look for people w

ho w
ork in "our school."

A
s they becom

e aw
are of the teachers, the

librarian,
the

custodian,
the

cafeteria
w

orkers and others. the teacher m
ay assign

an art lesson in w
hich they w

ill draw
 these

people at w
ork.

9

R
eading
V

ocational
inform

ation
is

readily
in-

cluded in the reading program
 of the pri-

m
ary grades. T

he basic
reader presents

topics that m
ay suggest areas for discussions

about w
orkers and w

hat their jobs involve.
A

s adult w
ork roles are included in the sto-

ries, the children should be encouraged to
see these people as w

orkers in a com
m

unity.
T

o develop a realistic picture of the occupa-
tions, the students C

an com
pare these roles

to those of w
orkers in the local com

m
unity.

Social studies
T

he social studies curriculum
 in the pri-

m
ary grades encourages a child to becom

e
aw

are of the different jobs available in the
com

m
unity. Since a study of C

om
m

unity
H

elpers has long been the m
ain area of

vo.4
em

phasis in social studies, it is very easy to
shift the attention to C

om
m

unity W
orkers

and help children becom
e aw

are that the
helpers are w

orkers w
ho are m

aking a living
to support them

selves and their fam
ilies.

T
he teacher should request that the pupils

observe the firem
an, policem

an, the clerk in
the departm

ent store, the plum
ber and other

w
orkers and report to the class the different

things they saw
 the w

orkers doing as part of
their jobs.

M
ath

A
s the younger child becom

es aw
are of

num
bers and counting, he can also becom

e
aw

are of the people w
ho use num

bers in
their jobs. For exam

ple, a child accom
-

panying a parent to the superm
arket should

notice the m
an w

ho uses num
bers to w

eigh
vegetables, or the m

eat cutter w
ho w

eighs
and prices the m

eat. as w
ell as the person

operating the cash register at the checkout
stand. Sim

ilarly. a study O
f tim

e could start
w

ith discussions on the clockm
aker and in-

clude such areas as airlines. trains. and other
occupations w

here L
cheduling is an im

por-
tant phase of the btisiness.

,Science
E

ach unit of study suggests a related
group of "job fam

ilies." T
he study of plants,

for instance, could begin w
ith the gardener

or farm
er and include the forest ranger, the

m
ill operator, the carpenter and the person

w
ho has studied horticulture or forestry at

the college level.



Integration of occupational
inform

ation into cocurricular
activities

Interview
s

C
lass m

em
bers m

ay select an adult they
know

 to interview
 about his job. A

 class
project such as this requires that the teacher
use class tim

e discussing the proper w
ay to

interview
 an adult. T

he teacher, during a
class

discussion,
can

help
the

children
phrase questions to be used during the inter-
view

.
S

uch questions m
ight be the follow

ing:
I.

W
hat is the nam

e of your job?
2. W

here do you :Jo your w
ork?

3. W
hat hours do you w

ork?
4. H

ow
 does your w

ork help our com
-

m
unity? O

ur fam
ilies?

5. W
hat do you like or dislike about

your w
ork?

A
fter children have interview

ed an adult,
they m

ust be given the opportunity to dis-
cuss the results.

C
lass visitors
V

arious com
m

unity w
orkers can be in-

vited to visit the class. D
uring such a visit,

the children should be given inform
ation on

the duties of the job, the w
orking hours, sim

-
ilar or related occupations and any other
inform

ation that
is requested by the stu-

dents. It is probably better not to discuss the
qualifications or training necessary unless it
is requested. T

he purpose at this level i5 to
create an aw

areness of the w
ays in w

hich
people m

ake a living. D
iscussions can rein-

force the concept that the visitor is an adult
w

ho w
orks for a living as w

ell as a person

w
ho contributes to the com

m
unity by doing

his job w
ell.

O
bservation
C

lass discussions or other vocational de-
velopm

ent experiences could lead into an
assignm

ent w
here children are instructed to

"look for people w
orking as you are com

ing
to school." A

n observant child w
ill notice

jobs such as truck drivers, service station
attendants, breadm

en, shoe repairm
en, taxi

drivers, and m
any others. T

he em
phasis

should again be on creating an aw
areness of

adults at w
ork, perform

ing a needed service
for the com

m
unity as w

ell as earning a living
for their fam

ilies.

R
ole playing
T

he younger the child, the greater the in-
terest

in
actual job

perform
ance.

R
ole

playing gives the child an opportunity to see
how

 it feels to be a ball player, a policem
an,

or a brick layer. A
s children becom

e m
ore

aw
are of the different types of jobs availa-

ble, they m
ay enjoy letting tw

o w
orkers

m
eet: T

he policem
an needs to have his shoes

repaired; thus he visits the shoe repairm
an.

S
everal children m

ay act out their version of r
this encounter.

A
s a greater aw

areness of a w
ide variety

of occupations develops, the class m
ay try

m
aking up a play w

hich involves several dif-
ferent occupations. T

eacher or students m
ay

select a title such as "T
he Journey of a

D
ollar."

T
he

dollar
could

go
for

a
m

ake-believe journey w
hich m

ight include a
visit to the grocer. T

he grocer uses it at the
doctor's office. T

he doctor needs a haircut.

T
he barber uses the sam

e dollar at
the

clothing store. T
he clothing store ow

ner
m

ust pay his em
ployees. R

ole playing of this
type stresses the interdependence of occupa-
tions.

Storytim
e

A
 great num

ber of books are available
w

hich tell the prim
ary children about dif-

ferent occupations. B
ooks of this nature

m
ay

be read aloud at storytim
e and retold by the

children. P
arts of the books can be acted

out
if they are of particular interest

to the
pupils.

Plays
C

om
m

ercial plays are available that in-
clude m

any of the fam
iliar w

orkers. A
 class

m
ay choose to m

ake up its ow
n play and

perform
 it for others.

Field trips
M

any places (factories, industries, busi-
nesses, construction projects, etc.) are lo-
cated in or accessible to m

ost com
m

unities
w

hich can be visited by class. B
efore going,

the children should have an understanding of
w

hat to look for during the trip. A
fter taking

a trip, other activities previously suggested
can provide reinforcem

ent of the learning
that has taken place during the trip.

Scrapbooks
M

aking scrapbooks can be used as an in-,
dividual or as a class project. S

crapbooks
can be as varied as the im

agination of the
children involved.

S
crapbooks can be m

ade of the children's
draw

ings show
ing people at w

ork or m
aga-15

C
O

va4



zine pictures collected about one or m
any

occupations. P
oem

s or stories in books and
periodicals m

ay also be included in
the

scrapbook. T
his type of project m

ay span
the entire school year or be lim

ited to a spe-
cific tim

e that is suitable for the teacher.

E
xperience charts
C

harts m
ay be the results of class discus-

sions, interview
s, stories, pictures, and other

projects. T
hese charts can aid initial learning

experiences and reinforce previous concepts.
A

 class book can be m
ade from

 a collection
of charts prepared by the class concerning
various occupations studied in class.

Individual booklets
C

hildren in the low
er gra..Ies are capable

of m
aking individual booklets of stories they

have
w

ritten
about

various
occupations.

S
uch stories m

ay be a few
 lines long and il-

lustrated as the student desires.
A

 sam
ple page could be as follow

s:

T
itle

(T
he F

irem
an)

Illustration
(S

hort S
tory)

A
 sim

ilar project w
ould involve sm

all
groups rather than individuals. E

ach child
should be perm

itted to w
ork w

ith a group
that

is
interesting to him

. T
itles such as

"C
om

m
unity W

orkers" or "W
orkers at the

A
ssem

bly P
lant- m

ay be selected by each
group. A

fter com
pletion, the booklets can be

16

bound for class use. S
uch collections of

booklets provide not only occupational in-
form

atidn, but also sources of m
aterial for

independent reading.

Puzzles
P

ictures of people w
orking can be glued

on posterboard, labeled, and cut into sim
ple

puzzles. P
ictures or draw

ings of tools identi-
fied w

ith specific occupations can be used in
the sam

e w
ay. N

am
es of the tools printed

below
 the picture can be used to increase the

students* vocabularies of w
ork term

s. F
or

exam
ple, the teacher draw

s the carpenter's
tools (ham

m
er, saw

, nails, etc.) on a sheet of
paper and labels each tool

so that
the

children are able to associate the w
ords and

pictures.

Posters
C

om
m

ercial
posters show

ing different
people at w

ork are _available. A
 brief de-

scription of the job is on the back of each
poster for teacher use. P

osters of this type
m

ay be used as inform
ation for creating

class experience charts, stories, and copy
w

ork for teaching m
anuscript w

riting. S
im

-
ilar posters can be m

ade by the teacher or by
the class for use in the sam

e w
ays.

V
isual aids
M

any film
s and film

strips about different
vocational opportunities are available for
use w

ith prim
ary age children.

M
anufacturers'

advertisem
ents

D
ifferent m

anufacturers and industries

N.,1
publish booklets ancl cardboard displays that
are related to the w

orld of w
ork and suitable

for use by the young children. T
he alert

teacher m
ay find m

any of these aids helpful
for m

otivating children in their adventure
into the adult's w

orld of w
ork.

G
am

es
T

eacher-m
ade m

atching gam
es teach a

child to read the nam
es of fam

iliar w
orkers.

A
 picture of each w

orker is glued to a card.
T

he .nam
e of the w

orker is printed on a.dif-
ferent card. C

hildren are then instructed to
m

atch the nam
e w

ith the correct w
orker.

G
roups of w

orkers can be used to m
ake a set

(six to eight different pictures and m
atching

nam
es). T

he sam
e type of activity m

ay be
used w

ith nam
es and pictures of tools.

Seasons and holidays
E

ach season can be related to w
hat jobs

individuals perform
; cotton, w

ool, and w
arm

clothing are seasonal topics that involve the
w

ork of the farm
er, sheepshearer and cotton

m
ills. F

or exam
ple, C

hristm
as can be related

to the toym
aking industry: T

hanksgiving to
turkey farm

ing.



S
electing activities

M
iddle elem

entary grades
A

ll
activities

have been grouped into
three general classifications:

I. self-perception
2. integration of occupational inform

a-
tion into the curriculum

3. integration of occupational inform
a-

tion into co-curricular activities
U

nder each of these classifications are a
num

ber of suggested activities.
In carrying out activities, teachers should

be quite conscious of the danger of perpetu-
ating harm

ful stereotypes. R
egardless of sex,

race or ethnic background, children should
be provided a variety of experiences and
opportunities to develop a healthy attitude
tow

ard the total spectrum
 of occupations.

S
elf perception
C

hildren in the m
iddle elem

entary grades
are gaining a greater aw

areness of them
-

selves
as

individuals. D
uring the

low
er

grades, the teacher can help children de-
velop positive attitudes about them

selves as
people.

P
hotographs, self-portraits, poem

s, and
stories about them

selves contribute to their
self-concept. T

he teacher's attitude tow
ard a

child
is

reflected
in

the
attitudes other

children form
 tow

ard that child. A
ll students

should be recognized as im
portant m

em
bers

of a class. If a child has a particular talent.
such as draw

ing, w
riting poem

s, or w
orking

w
ith his hands, he should be recognized for

this talent. T
he class can be taught to appre-

ciate an individual's ability w
hen the indi-

vidual is allow
ed to use his ow

n special skill

4U

/./

for class advancem
ent. E

ach child should be
valued for his unique contribution to the
class, just as each w

orker should be valued
for his contribution to society.
Integration of occupational
inform

ation into the curriculum
S

tudents at this level are ready for broad-
ening

previously
developed

inform
ation

about available jobs. M
any teachers are

unaw
are of the variety of jobs available to

the skilled or sem
i-skilled laborer. T

eachers
m

ight like to survey the local com
m

unity to
becom

e aw
are of the types of w

ork available
for boys and girls w

hen they enter the w
ork

force.

y
F

R
eading
T

he basic reader tends to rely heavily on
m

anagerial and professional m
en for pic-

turing adults at w
ork. T

he em
phasis m

ight
be on the jobs related to the areas of em

-
ploym

ent m
entioned in the basic reader. F

or
instance. w

ho w
orks in the doctor's office

besides the doctor" R
eports. role playing.

and interview
s are useful in supplying this

additional inform
ation.

17



M
athem

atics
O

ccupations w
hich are related to m

ath
m

ay be presented. A
t this level, em

phasis
should continue to be on the creation of an
aw

areness of the m
any jobs in this area, as

w
ell as technical inform

ation about job qual-
ifications and training. U

nits on w
eights,

m
easures, area, and decim

als readily suggest
areas of em

ploym
ent the teacher can lead

her students to discover. E
very effort should

be m
ade to relate m

athem
atics to w

ork
people do.

E
nglish
U

nits on letter w
riting, reference w

ork,
and poetry suggest jobs related to these
topics such as the secretary, the poet, the
author, and others. C

hildren should be pro-
vided w

ith opportunities
to describe

in
w

ritten, form
 jobs they perform

 or others
perform

. L
earning how

 to w
rite instructions

and follow
ing instructions is another type of

activity that should prove of interest.

C
reative w

riting
C

reative w
riting is an excellent w

ay to
help children realize the interdependence of
all occupations. T

he use of such topics as
"W

hat if everyone in tow
n is a grocer?" can

aid in developing the understanding that
each w

orking adult contributes to the needs
of the entire com

m
unity. If m

ore specific
understanding is desired, a topic such as "A
day in the life of a firem

an" can focus atten-
tion on the tasks of a particular occupation.
C

reative w
riting provides the teacher w

ith a
check on attitudes and understandings that
are being developed by students.

I8

Integration of occupational
inform

ation into cocunicular
activities

R
eport's

-

T
he reports prepared by students in a

classroom
 can result from

 interview
s, trips,

class projects, or any significant learning
experience. O

ral reports offer an oppor-
tunity fouthe class to becom

e fam
iliar w

ith a
w

ide range of occupations. W
hen students

are able to report on their respective inter-
ests, m

otivation w
ill be great.

R
eference w

ork
A

fter pupils have been encouraged to se-
lect an occupation of interest, the encyclope-
dias and other reference m

aterials in the li-
brary are good sources of general or specific
inform

ation. Students should be free to look
for the type of inform

ation they are m
ost

interested in at the tim
e.

Interview
s

B
efore students interview

 adults about
their jobs, the inform

ation being sought m
ust

be established. T
he class can form

ulate
questions to be used as a guide during the
interview

. Q
uestions should pertain to job

perform
ance, w

orking hours, advantages and
disadvantages of the job and w

orking condi-
tions, so that the child can gain a realistic
concept of the w

orking w
orld. Students m

ay
interview

 parents, friends, local business-
m

en, or anyone available having the infor-
m

ation they are seeking.

155
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Plays
W

riting and producing plays concerning
occupations is an enrichm

ent activity that
gives the teacher an opportunity to observe
the kinds of attitudes that students have de-
veloped. Plays are enjoyable activities that
allow

 pupils to share their m
ain interests and

ideas w
ith others in the class.

D
isplays
D

isplays of tools and products related to a
specific occupation or several occupations
are another w

ay to m
otivate interest in the

w
orld of w

ork.
Parents are a good source to consult for

such displays. C
arpenters, plum

bers, and
painters m

ight be invited to bring tools to
the classroom

 and describe how
 the tools are

used in their w
ork. If tools are left on dis-

play for a day or tw
o, they should be labeled

and a description of their use included in the
display. L

ocal industries or factories m
ay be

w
illing to supply sam

ples of their products
at various stages of production. W

henever
applicable, students can use tools to m

ake
class

projects
or

displays.
C

hild-m
ade

m
odels of industries or factories also m

ake
m

eaningful displays.

Scrapbooks
W

hether they are individual or class pro-
jects, scrapbooks provide a m

ethod of col-
lecting inform

ation that has been gathered
by the group. Separate scrapbooks m

ay be
m

ade for different job fam
ilies studied, or

one scrapbook m
ay contain the year's study

of vocations. Scrapbooks should reflect the



w
ay individual needs of the students have

been m
et.

Puppets
C

lass-m
ade puppets and puppet show

s
related to vocational developm

ent give the
children an opportunity to tell other class
m

em
bers w

hat they have learned about em
-

ploym
ent. Such show

s also open the door to
a study of occupations in the entertainm

ent
field.

Field trips
Field trips should be designed to intro-

duce students to jobs of w
hich they have

previously been unaw
are. Factories and in-

dustries
have m

any jobs
available

that
teachers and students m

ight learn about as
they observe adults perform

ing these tasks.

B
efore the trip is m

ade, a discussion on
the types of activities that should be ob-
served can greatly increase the effectiveness
of the learning situation. E

m
phasis should

be on the w
ay one job relates to the other

jobs in the factory or industry. Students need
to be aw

are of the interdependence of the
jobs perform

ed; no one job can be fully
effective w

ithout the adequate perform
ance

of the related jobs. A
ll w

ork is valuable
w

hen it is properly perform
ed.

Participation in practical
activities

A
ctivities such as cardboard carpentry

m
ay be offered at this level. It can be a part

of the school program
 or an after school ac-

tivity. T
hrough this activity it w

ill be pos-
sible to integrate practically all of the curric-
ular areas. T

his activity, if properly organ-
ized, stim

ulates considerable interest am
ong

the children. D
iscussion of related jobs in-

cludes the several levels of em
ploym

ent.

U
tilizing existing school

resources
"H

ands-on" activities for children play an
im

portant part in career aw
areness. A

 w
ide

variety of these activities m
ay be arranged

w
ith junior and senior high school instruc-

tors of industrial
arts, hom

e econom
ics,

business education, agriculture and distribu-
tive education. A

rrangem
ents m

ay lie m
ade

to utilize senior students as "instructors."
A

ctivities m
ay take place in the junior or

senior high school facilities or in the regular
elem

entary school classroom
.

A
n im

portant
hands-on

type
activity

should include line production techniques.
Involvem

ent in such things as design, pro-
duction, m

arketing and distribution con-
tribute to career aw

areness.

H
om

e responsibilities and
activities

C
lass discussions of the children's respon-

sibilities at hom
e help develop aw

areness of
occupations that utilize sim

ilar skills. Stu-
dents should again realize that these tasks
are im

portant and should be accom
plished

w
ith pride. A

 broadening of this topic can
develop know

ledge of the hospitals, schools,
businesses and other places that hire profes-
sional housekeepers, dietitians and other
related personnel.
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S
electing activities

U
pper elem

entary grades
A

ll
activities have been grouped into

three general classifications:
I. self-perception
2. integration of occupational inform

a-
tion into the curriculum

3. integration of occupational inform
a-

tion into co- curricular activities.
U

nder each of these classifications are a
num

ber of suggested activities.
In carrying out activities, teachers should

be quite conscious of the danger of perpetu-
ating harm

ful stereotypes. R
egardless of sex,

race or ethnic background, children should
be provided a variety of experiences and
opportunities to develop a healthy attitude
tow

ard the total spectrum
 of occupations.

S
elf perception
A

t the upper elem
entary grades pupils

becom
e m

ore interested
in

the w
orld of

w
ork. A

t this point they need to gain a better
understanding of them

selves in relation to
the adult w

orld. T
he attitudes they develop

are highly im
portant and w

ill affect their
role as a future w

orker. It
is im

portant,
therefore, that teachers help their pupils to:

I.
D

evelop a m
ore accepting attitude

tow
ard them

selves
2.

Learn to accept success as rew
arding

and failure as inevitable
3.

Learn to accept assets and liabilities
and develop w

holesom
e attitudes to-

w
ard them

selves as w
orthw

hile indi-
viduals

4.
Im

prove their w
ork habits

5.
D

evelop a tolerant attitude tow
ard

20

A
PI

others, to desire success for them
 and

to be aw
are that it

is im
portant for

others to succeed
6.

D
evelop a desirable attitude tow

ard
w

ork in general: no occupation should
be degraded

T
eachers in the classroom

 can structure
group activities so that a child w

ho needs to
gain social status can dem

onstrate a partic-
ular skill before his fellow

 students. T
he

teacher should rem
em

ber that students iden-
tify w

ith the instructor's attitude in the ap-
praisal of a particular child. A

 student w
ho

goes unnoticed by the teacher is likely to be
unnoticed by his peers.

Integration of occupational
inform

ation into the curriculum
P

upils in the upper elem
entary grades are

interested in general job requirem
ents. In-

form
ation related to training and educa-

tional requirem
ents. dem

ands of the job it-
self, and salary w

ill help a student determ
ine

if he has an interest in a particular field. N
o

student should feel pressed to m
ake a deci-

sion. D
uring high school, em

phasis is tow
ard

inform
ation that w

ill help the student decide

w
hat courses he thinks w

ill be m
ost advanta-

geous. A
 student should realize that the high

school courses he chooses can aid him
 in

obtaining future em
ploym

ent of his choice.
S

ixth graders, especially. need help in
becom

ing aw
are of their potentials and lim

i-
tations. T

eachers m
ust encourage students to

discover their strengths and also recognize
w

eaknesses. D
iscussions and other activities

that focus on the abilities needed for the per-
form

ance of particular jobs help m
otivate a

child to find out the qualifications required
in his area of interest.

A
s stated previously. teachers should not

push
a

child
into m

aking a
vocational

choice. but should give him
 inform

ation that
he w

ill need' in the future and m
otivate him

to investigate further the vocational area in
w

hich he m
ay becom

e interested.
V

ocational developm
ent is m

ost m
ean-

ingful w
hen correlated w

ith one of the sub-
ject areas studied in this grade level: how

-
ever, situations m

ay arise w
here such infor-

m
ation is presented to the student w

ithout
being related to a present unit of study. T

he
follow

ing activities suggest w
ays to facilitate

correlation of vocational inform
ation w

ith
curriculum

 developm
ent.
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R
eference w

ork
E

ncyclopedias furnish valuable inform
a-

tion about occupations. M
any books of in-

terest
that

provide
realistic

inform
ation

about a variety of occupations are available.
A

 close inspection of the school library often
reveals a w

ealth of inform
ation that provides

answ
ers to the questions of this age group.

Poem
s

Poem
s about occupations can be enjoy-

able and create interest in vocations. A
 re-

cent book by A
gnes C

ochran B
ram

blett enti-
tled People at W

ork and O
ther Poem

s is an
excellent source for use by elem

entary stu-
dents. B

ooklets of poem
s w

ritten by m
em

-
bers of the class can also be an interesting
project.

Publishing class paper
Publishing a class paper serves as a direct

learning situation about the variety of jobs
available at the local new

spaper. Students
learn the titles of the positions and som

e-
thing about the ability required for the ac-
tual perform

ance of the job. If interest de-
velops and m

ore inform
ation is desired by

the
class,

reports
concerning

necessary
training and qualifications could be m

ade in
class.

Fam
ous people

A
 class project w

hich involves tracing the
lives of fam

ous people, television personali-
ties, and local leaders w

ould aid in helping
students understand how

 decisions are m
ade

concerning one's life occupation. Students
.w

ill realize that som
e people have been in-

volved in several occupations before settling
on their final vocational field.

Speakers
A

dults representing different occupations
can be invited to talk to the class. H

ow
ever,

inviting speakers w
ithout giving the students

an opportunity to express their desires indi-
cates that teachers are not taking into con-
sideration the needs of their pupils. Speakers
should be requestedcto present facts and not
to distort advantages or disadvantages.

A
ssem

bly program
s

V
isitors from

 local businesses and indus-
tries provide students w

ith first-hand infor-
m

ation. T
hese program

s should be geared to
the interests expressed by the class.

C
areer days
A

 block of tim
e, usually about tw

o hours,
m

ay be set aside for several adult visitors to
discuss their respective occupations. If the
length of a discussion is held to forty-five or
fifty m

inutes, the students w
ill be able to at-

tend sessions relating to several fields of in-
terests.

A
udio-visual aids
Film

s and film
strips are useful reference

sources. Som
e of these m

aterials provide
general inform

ation; others are m
ore spe-

cific.

B
ulletin boards
B

ulletin board displays are as versatile as
the teacher and the students in the class. In-

form
ation displayed' in an interesting w

ay
could be a class project, w

ith special groups
being responsible

for m
aking a bulletin

board on their particular interests.

Study of local industries
T

he local com
m

unity usually has a variety
of

em
ploym

ent
opportunities.

T
eachers

should study or obtain inform
ation from

 the
industries concerning types of jobs available,
training required, and num

ber of people
em

ployed. T
he local cham

ber of com
m

erce
w

ill be helpful to the teacher in getting this
type of inform

ation.

School em
ploym

ent service
T

he school has num
erous jobs that stu-

dents norm
ally perform

, such as school pa-
trol, audio-visual aides, and library helpers.

T
he school should design an application

blank to be used by interested students that
w

ill include inform
ation such as the fol-

low
ing: nam

e, grade, address and telephone,
birthday and birth place, person to notify in
case of em

ergency, job applying for, stu-
dent's qualifications, prior job experience,
references, grades on last report card, and
finally the child's signature. A

lso, a com
-

m
ittee of students could be trained to inter-

view
 job applicants, w

ith final approval by
the faculty. N

otification of jobs available can
be m

ade by posters, school paper, or an-
nouncem

ents. N
otices should tell how

 and
w

hen to apply for the desired school job.
A

fter a school has a w
orkable system

 in
operation. probationary and dism

issal form
s

m
ay need to be added. E

m
phasis should be

placed on the fact that the student has total21



responsibility for keeping or losing the job.
If a student m

ust be dism
issed, he should be

told the reason for term
ination. R

ew
ards for

outstanding perform
ance m

ay be given in
the form

 of reports or badges.

Part-tim
e jobs

Students at this level often have part-tim
e

jobs. R
eports and oral

discussions con-
cerning their responsibilities and the respon-
sibilities of those w

ith w
hom

 they w
ork

broaden the general vocational inform
ation

of the class. A
dvantages and disadvantages

of these jobs should be openly discussed.

Field trips
Field trips to com

panies or industries
em

ploying people in occupations in w
hich

children have expressed a keen interest w
ill

enable the child to observe adults actually
perform

ing the job and help him
 establish a

truer picture of the w
orld of w

ork. Students
should be instructed to obserye the m

any
types of positions available in each place
visited. Follow

-up activities m
ay include

reports, posters, discussions, and bulletin
boards.

Individual field trips
If a parent is em

ployed in a situation that
perm

its the child to visit him
 on the job for a

day, such a visit could be planned w
ith the

class benefiting from
 a report on the trip.

B
efore such a visit,

a, class discussion on
w

hat the child should observe w
ill enable

others to obtain inform
ation of specific in-

terest to them
.
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Participation in "hands-on"
activities

Students in the upper elem
entary grades

have a keen interest in hands-on type of acti-
vities. A

 m
ore sophisticated approach to the

suggestions m
ade for the m

iddle grades w
ill

prove effective. (See "utilizing existing re-
sources," page 19.) Individual or group pro-
jects m

ay be used.
s

Involvem
ent in "hands-on" type of acti-

vities w
hich result in an individual or group

project is another activity that creates con-
siderable interest. T

eachers m
ay have their

ow
n w

oodw
orking tools, or m

ay coordinate
this 'activity w

ith the industrial arts
in-

structor. T
he use of senior industrial arts

students as tutors has also proven to be quite
successful.

.
Private lessons

Students involved in private lessons, such
as piano, dance, guitar, and art, should be
m

otivated to discover further inform
ation

about related job opportunities
in

these
fields. R

eports and bulletin boards w
ill en-

able the entire class to profit from
 the infor-

m
ation gained.

C
lubs
W

hen several students becom
e interested

in the sam
e general'em

ploym
ent field, a club

can provide an opportunity to obtain further
inform

ation of interest. T
hese clubs enable

pupils to study em
ploym

ent opportunities,
qualifications,

training and education, or
other areas of interest.



G
oals

G
oals, concepts and objectives

grades K
-6

---.-

G
oal A
E

xplore and assess personal attitudes, ap-
titudes, attributes and interests.

3.4.5.
C

oncepts:
I.

Jobs are often related to an individu-
al's interest and abilities.

2.
Individual is influenced in the choice
of w

ork by m
any factors, including

the
for w

ork, availability of
w

ork, experiential background, inter-
ests, aptitudes, capabilities, need for
security and the rew

ards available.
3.

Satisfaction w
ith one's occupation is

facilitated by the selection of an oceu-
pation w

hich is consistent w
ith one's

personal aptitudes, attitudes and in-
terests.

G
R

A
D

E
 K

 O
B

JE
C

T
IV

E
S

.1. A
ssum

e responsibility for classroom
jobs and evaluate.

2. C
hoose w

ork projects in room
.

3. T
alk about occupations in w

hich in-
terested.

4.
R

ecognize that people do not have the
sam

e interests or abilities.

G
R

A
D

E
 1 O

B
JE

C
T

IV
E

S
1. A

ssum
e responsibility for classroom

jobs and evaluate.
2.

Identify an occupational choice and
evaluate.

R
ecognize that all people do not have

the sam
e interests or abilities.

D
iscuss "attitudes" about w

ork in
w

hich w
e participate at hom

e and
school.
Identify several occupations w

hich a
person m

ay choose.
6.

Identify how
 attitude, abilities and

experiences affect perferm
ances.

G
R

A
D

E
 2 O

B
JE

C
T

IV
E

S
1. A

ssum
e responsibility for classroom

jobs and evaluate.
2. C

hoose occupation in w
hich inter-

ested.
3.

R
ecognize that all people do not have

the sam
e interests or abilities.

4. D
iscuss attitudes or feelings about

w
ork at hom

e, school and in the
com

m
unity.

G
R

A
D

E
 3 O

B
JE

C
T

IV
E

S
1. A

ssum
e responsibility for classroom

jobs and evaluate.
2.

Select a career in w
hich interested.

3. A
nalyze attitudes tow

ard w
ork.

4. A
nalyze and com

pare reasons w
hy

people prefer certain occupations.
5. E

valuate personal attributes related to
em

ployability.

G
R

A
D

E
 4 O

B
JE

C
T

IV
E

S
1. A

ssum
e responsibility for classroom

jobs and evaluate perform
ance.

2. E
valuate personal attributes related to
em

ployability.
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G
R

A
D

E
 5 O

B
JE

C
T

IV
E

S

I. A
ssum

e responsibility for classroom
jobs and evaluate.

2.
R

elate identified interests and abilities
to occupational choice and to degree
of satisfaction.

3. E
xplore interrelationship betw

een at-
titude, ability, experiences and per-
form

ance.

G
R

A
D

E
 6 O

B
J E

C
T

IV
E

S
1.

A
ssum

e responsibility for classroom
and school jobs and evaluate perform

-
ance.

2. A
nalyze personal interests and apti-

tudes.
3. E

xam
ine occupations w

ith respect to
interest and aptitudes.

G
oal B
E

xam
ine the concepts of w

ork and w
ork

roles and the m
ultiple occupational possibil-

ities.

C
oncepts:
1.

Fam
ily m

em
bers perform

 a variety of
jobs.

2. T
here are m

any kinds of w
ork.

3. T
he peiform

ance of w
ork results in

products and/or services.
4. Supply and dem

L
nd influence

the
kinds of occupations found in a com

-
m

unity.
24-

5. O
ccupations can be grouped into clus-

ters.
6. G

eography influences the kinds of
occupations found in an area.

7.
T

echnological
and

sociological
changes elim

inate and create jobs.
8. W

orkers are interdependent.

G
R

A
D

E
 K

 O
B

JE
C

T
IV

E
S

I.
R

ecognize that there is w
ork to be

done in a hom
e.

2.
R

ecognize that fam
ily m

em
bers also

w
ork outside the hom

e.
3.

R
ecognize that there is w

ork to be
done w

ithin the school.
4.

Identify the jobs w
hich people do

w
ithin a school.

5.
E

xplore one or m
ore occupational

areas.

G
R

A
D

E
 I O

B
JE

C
T

IV
E

S
1.

R
ecognize that parents in their occu-

pations are also com
m

unity helpers.
2.

R
ecognize that being a student is his

present career.
3.

Identify the goods and services pro-
duced in the com

m
unity.

4.
Identify and investigate som

e of the
occupations.

5. E
xam

ine various rew
ards

for
per-

form
ing w

ork.
6.

D
efine and identify

the difference
betw

een the term
s "w

ork" and "occu-
pation."

7.
R

ecognize that people have m
ore than

one job.

L
it

-T
A

G
R

A
D

E
 2 O

B
JE

C
T

IV
E

S
1.

R
ecognize that being a student is his

present career.
2.

Identify and investigate som
e occupa-

tions in com
m

unity.
3.

Identify the m
any occupations, and

the interdependency of each.
4.

R
ecognize that career selection m

ay
be based on hobby.

G
R

A
D

E
 3 O

B
JE

C
T

IV
E

S
I.

Study and identify
busineises and

occupations.
2.

Identify the m
any occupations, and

the interdependency of each.
3.

E
xplore potential careers that develop

from
 hobbies.

4.
C

ontrast job opportunities in com
-

m
unities.

5. A
nalyze the changing nature of career
opportunities.

G
R

A
D

E
 4 O

B
JE

C
T

IV
E

S
I.

Identify and evaluate rew
ards that are

received from
 jobs.

2. A
nalyze variety of career possibilities
in com

m
unities.

3. A
nalyze the changing nature of job

opportunities in term
s of technology

and the needs of people.

G
R

A
D

E
 5 O

B
JE

C
T

IV
E

S
1.

Identify the m
any kinds of w

ork and
occupations, and the interdependence
of each.

2.
E

xplore several occupational areas.



3.
R

ecognize that career selection m
ay

be based on a hobby.
4.

Identify sim
ilar and contrasting job

opportunities.
5.

A
nalyze the changing nature of career

opportunities.
6. N

am
e and exam

ine a variety of occu-
pations.

G
R

A
D

E
 6 O

B
JE

C
T

IV
E

S
1.

A
nalyze the changing nature of occu-

pations.
2.

E
xplore occupations w

hich are fa-
m

iliar.

G
oal C
D

evelop attitudes, know
ledge, and under-

standings of basic skills related to effective
em

ploym
ent.

C
oncepts:
1.
1.

W
orkers use tools.

Fam
ily

m
em

bers
have

specialized
know

ledge and skills.
3.

B
asic skills are necessary for m

ost of
our jobs.

4.
In a functioning society, people need
to be aw

are of com
m

unication skills,
behavior

patterns,
interdependence

and understand job responsibilities.

G
R

A
D

E
 K

 O
B

JE
C

T
IV

E
S

1.
N

am
e, use, m

aintain, and stab all
tools and m

aterials necessary to per-
form

 required classw
ork at any grade

level.
2. C

om
ply w

ith school standards of be-
havior and tell the reasons w

hy.
3.

Practice com
m

unication skills
w

ith
fellow

 students to solve a task.
4.

L
isten and follow

 directions for doing
various jobs in the classroom

.

G
R

A
D

E
 1 O

B
JE

C
T

IV
E

S
1.

N
am

e, use, m
aintain and store

all
tools and m

aterials necessary to per-
form

 required classroom
 'w

ork at any
grade level.

2.
Practice com

m
unication skills

w
ith

fellow
 students to solve a task.

31
R

elate basic skills of com
putation and

com
m

unication to fam
iliar occupa-

tions.
4.

R
ecognize that

learning
is

a con-
tinuing process.

5. N
am

e and use som
e tools and m

ate-
rials used by w

orkers.
6.

E
valuate

the
interdependency

of
w

orkers in a w
ork situation w

hen ev-
eryone has an assigned job.

G
R

A
D

E
 2 O

B
J E

C
T

IV
E

S
I.

N
am

e, use, m
aintain and store

all
tools and m

aterials necessary to per-
form

 required classw
ork at any grade

level.
2. C

om
ply w

ith school standards of be-
havior and tell the reasons w

hy.

3.
R

elate basic skills of com
putation and

com
m

unication to fam
iliar occupa-

tion.
4.

R
ecognize that

learning
is

a con-
tinuing process.

5.
R

ecognize that health habits m
ay af-

fect job perform
ance.

6.
Identify som

e of the attitudes, know
l-

edge and skills needed to perform
 an

occupation.
7.

E
valuate

the
interdependency

of
w

orkers in a w
ork situation w

hen ev-
eryone has an assigned job.

8. K
now

 the factors contributing to a
w

orker's success.

G
R

A
D

E
 3 O

B
JE

C
T

IV
E

S
I.

N
am

e, use, m
aintain and store

all
tools and m

aterials necessary to per-
form

 required classw
ork.

D
em

onstrate acceptance of responsi-
bility for self by m

oving w
ithin school

facility w
ithout supervision.

1
3.

Practice com
m

unication skills w
ith

fellow
 students.

4.
R

elate basic skills of com
putation and

com
m

unication to fam
iliar occupa-

tions.
5.

E
valuate com

petence in vocabulary
studies.

6.
Plan and follow

 a w
eekly schedule

w
hich w

ill prom
ote good perform

ance
in school.

7.
E

xam
ine tile health and safety stan-

dards for w
orkers in various occupa-

tions.
8.

E
xam

ine
qualifications

needed
by

people in different jobs.

1.
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9.
Identify how

 a job m
ay change.

10.
R

ecognize that sim
ilar jobs can be

done in different businesses.
11. A

nalyze how
 specialization and divi-

sion of labor affects the quality or
quantity of goods produced.

12. A
nalyze the contribution each w

orker
m

akes to a given industry or business.
13. A

nalyze factors relating to attaining
and m

aintaining job.

G
R

A
D

E
 4 O

B
JE

C
T

IV
E

S

1.
U

tilize
m

athem
atical know

ledge to
produce an item

.
2. A

nalyze the need for good com
m

uni-
cation skills.

3.
R

ecognize that a given skill or know
l-

edge m
ay be applied in a num

ber of
w

ork situations.
4.

Identify how
 a job m

ay change.
5.

R
ecognize that jobs require interde-

pendency am
ong w

orkers.
6.

R
ecognize

that
experience

brings
greater efficiency and skill to a job or
related w

ork activity.
7.

R
ealize that health is a factor contrib-

uting to a w
orker's success.

G
R

A
D

E
 5 O

B
JE

C
T

IV
E

S

1.
A

nalyze need for Icnew
ledge of good

com
m

unication skills.
2. E

xam
ine attributes needed by people

in a num
ber of different occupations.

3.
Identify how

 industry m
ay change

because of resources.
4.

R
ecognize that sim

ilar jobs can be
done in several businesses.

5. A
nalyze and evaluate the contribution
and interdependency of industries or
businesses.

6. E
xam

ine the process of getting and
keeping a job.

G
R

A
D

E
 6 O

B
JE

C
T

IV
E

S
1.

E
xam

ine
qualifications

needed
by

w
orkers in various jobs.

2.
R

ecognize that occupations have vo-
cabularies unique to them

.
3.

R
elate the value of personality traits

to doing a job.
4.

D
escribe tools and equipm

ent needed
in various occupations.

5.
Integrate com

putation skills and de-
sign

capabilities
w

ith
production

skills.
6. E

xam
ine and w

ork w
ith tools.

7. U
se and store A

V
 equipm

ent.
8. B

ecom
e aw

are that m
ost jobs are not

so sim
ple as they seem

.



S
uggested activities

T
he follow

ing pages contain suggested
activities' for each grade level. P

lease note
the form

at used. It includes:

grade level
goal
general concept
objectives
suggested subject area
suggested activity
learner expectations
notes to teacher

B
y utilizing this form

at, or a sim
ilar one,

it w
ill be possible for the planning task force

to develop m
aterials that are logically organ-

ized.

G
rade level kindergarten

G
oal A

: explore and assess personal atti-
=

tudes, aptitudes, attributes and interests.
G

eneral concept: jobs are often related to
an individual's interests and/or abilities.

O
bjectives:
1. A

ssum
e responsibility for classroom

jobs and evaluate.
2. C

hoose w
ork projects in room

.
3.

T
alk about occupations in w

hich in-
terested.

4.
R

ecognize that people do not have the
sam

e interests or abilities.

S
uggested subject area: m

ultidisciplinary
S

U
G

G
E

S
T

E
D

 A
C

T
IV

IT
Y

 N
O

. 1:
P

aint a m
ural of the w

orkers in your ow
n

school.
O

rally discuss the
responsibilities and

roles of each of the school w
orkers.

Invite an "artist" to discuss painting as an
occupation and an interest.

In their discussion, have children orally
identity the school jobs they perceive to be
either the m

ost or least fun.
LE

A
R

N
E

R
 E

X
P

E
C

T
A

T
IO

N
S

:
T

hat every child w
ill help in the creation

of the ":school w
orkers" m

ural.
T

he children w
ill be able to orally discuss

their perceptions of the various school jobs.
N

O
T

E
 T

O
 T

E
A

C
H

E
R

:
A

ctivities to m
eet the objectives under

goal A
 can be varied and m

any. A
 kinder-

garten teacher m
ust be ever ready to capi-

talize on the spontaneous responses and
com

m
ents of her children and explore w

ith
them

 their ow
n ideas and thoughts. E

x-
am

ple: In a discussion on school helpers, the
teacher m

ust capitalize on the student's
com

m
ents concerning

the
various

roles
played by school personnel.

G
oal B

: exam
ine the concepts of w

ork and
w

ork roles and the m
ultiple occupational

possibilities.
G

eneral concept: there are m
any kinds of

w
ork.

O
bjectives:

1.
R

ecognize that there is w
ork to be

done in a hom
e.

2.
R

ecognize that fam
ily m

em
bers also

w
ork outside the hom

e.
3.

R
ecognize that there is w

ork to
done w

ithin the school.
4.

Identify the jobs w
hich people do

nal

nts
ndny

w
ithin a school.

5.
E

xplore one or m
ore occupatio

areas.
S

uggested subject area: m
ultidisciplinary

S
U

G
G

E
S

T
E

D
 A

C
T

IV
IT

Y
 N

O
. 1:

C
hildren shall discuss w

ith their pare
the various jobs that m

ust be done arou
their ow

n hom
es.

LE
A

R
N

E
R

 E
X

P
E

C
T

A
T

IO
N

S
:

S
tudents w

ill'lie able to identify the m
a

w
ork tasks at hom

e.
S

U
G

G
E

S
T

E
D

 A
C

T
IV

IT
Y

 N
O

. 2:
H

ave children discuss w
ith ther parentsde

the occupations they are involved in outsi
tie hom

e.
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A
 follow

-up discussion w
here children

discuss their parents' jobs outside the hom
e.

LE
A

R
N

E
R

 E
X

P
E

C
T

A
T

IO
N

S
:

'C
hildren w

ill be able to understand the
m

any jobs in w
hich their parents are

in-
volved.
S

U
G

G
E

S
T

E
D

 A
C

T
IV

IT
Y

 N
O

. 3:
Invite school personnel to the classroom

to discuss w
ith students their various school

responsibilities.
LE

A
R

N
E

R
 E

X
P

E
C

T
A

T
IO

N
S

:
S

tudents w
ill be cognizant th a though

jobs differ greatly, all w
orkers contribute to

the operation of.the school.
S

U
G

G
E

S
T

E
D

 A
C

T
IV

IT
Y

 N
O

. 4:
U

sing a tape recorder, the children w
ill

record all the occupations they can think of
and in replays discuss w

hat they know
 about

each job.
U

sing
m

agazines,
new

spapers,
etc.,

children w
ill create a collage of occupations

and jobs.
LE

A
R

N
E

R
 E

X
P

E
C

T
A

T
IO

N
S

:
S

tudents w
ill becom

e fam
iliar w

ith a va-
riety of jobs.

G
oal C

: develop attitudes, know
ledge and

understandings of basic
skills

related
to

effective em
ploym

ent.
G

eneral concept: in a functioning society,
people need to be aw

are of com
m

unication
skills, behavior patterns, interdependence,
and understand job responsibilities.
O

bjectives: _
1.

N
am

e, use, m
aintain and store

all
tools and m

aterials necessary to per-
28

form
 required classw

ork at any grade
level.

2. C
om

ply w
ith school standards of be-

havior and tell the reasons w
hy.

3.
P

ractice com
m

unication skills w
ith

fellow
 students.

4.
Listen and follow

 directions for doing
various jobs in the classroom

.
5.

P
ractice som

e health habits.
6.

R
ecognize that food

is
related

to
health.

7.
D

escribe the w
ork done, clothes w

orn
and tools used.

S
U

G
G

E
S

T
E

D
 A

C
T

IV
IT

Y
 N

O
. 1:

H
ave children discuss m

aintenance and
care of school and personal equipm

ent.
LE

A
R

N
E

R
 E

X
P

E
C

T
A

T
IO

N
S

:
T

he children w
ill learn how

 to m
aintain

m
aterials in their room

.
S

U
G

G
E

S
T

E
D

 A
C

T
IV

IT
Y

 N
O

. 2:
Invite the principal to discuss acceptable

school behavior. In addition, the adm
inis-

trator could discuss school and bus rules and
the school patrol.
LE

A
R

N
E

R
 E

X
P

E
C

T
A

T
IO

N
S

:
T

he child, at the conclusion of this discus-
sion, w

ill be cognizant of w
hat is acceptable

school behavior.
S

U
G

G
E

S
T

E
D

 A
C

T
IV

IT
Y

 N
O

. 3:
T

he children w
ill be paired and given a

problem
 to solve. T

hey are encouraged to
discuss the problem

 and eventually agree
upon a solution. E

xam
ple: A

 "problem
"

m
ight concern itself w

ith how
 to m

ake a new
student feel w

elcom
e.

LE
A

R
N

E
R

 E
X

P
E

C
T

A
T

IO
N

S
:

C
hildren w

ill have an understanding of
verbal

and its use as one

I
7,1

m
eans of problem

 solving.
S

U
G

G
E

S
T

E
D

 A
C

T
IV

IT
Y

 N
O

. 4:
C

hildren w
ill be asked to com

plete a
classroom

 project w
hich w

ill depend upon
each student listenifig, follow

,ing instructions
and solving problem

.; for the satisfactory
com

pletion of that task.
LE

A
R

N
E

R
 E

X
P

E
C

T
A

T
IO

N
S

:
A

fter several of these activities, students
w

ill, over a period of tim
e, learn that lis-

tening is essential for follow
ing directions.



G
rade level 1

G
oal A

: explore and assess personal atti-
tudes, aptitudes, attributes and interests.
G

eneral concept m
ost activities are satis-

fying. T
hey can be w

ork or play.
O

bjectives:
I.

A
ssum

e responsibility for classroom
jobs and evaluate.

2.
Identify an occupational choice and
evaluate.

3.
R

ecognize that all people do not have
the sam

e interests or abilities.
4.

D
iscuss "attitudes" about w

ork in
w

hich w
e participate at hom

e and
school.

5.
Identify several occupations w

hich a
person m

ay choose.
6.

Identify how
 attitude,

abilities and
experiences affect perform

ances.
S

uggested subject area: social studies
S

U
G

G
E

S
T

E
D

 A
C

T
IV

IT
Y

 N
O

. I:
A

sk students to bring tw
o m

agazine pic-
tures from

 hom
e that show

 activities around
the hom

e.
A

ttem
pt to guide them

 to bring pictures
that are related to "w

ork" and "recreation!"
H

ave available som
e pictures that are dearly

"w
ork" and others that are clearly "play"

and som
e that could be in both areas.

D
ivide chalkboard into three colum

ns,
headed W

O
R

K
; P

LA
Y

; B
O

T
H

.
H

ave the students place their picture in
the colum

n that they think is appropriate.
D

iscuss pictures that are clearly "w
ork."

A
sk: D

oes your m
other or daddy like to do

these jobs? H
ow

 do you know
?

D
iscuss pictures that are "play."

D
iscuss pictures that are "either." H

ow
 do

w
e know

 w
hich activities are "w

ork" and
w

hich are "play?"
LE

A
R

N
E

R
 E

X
P

E
C

T
A

T
IO

N
S

:
1.

S
tudents w

ill classify hom
e activity

into the appropriate colum
n.

2.
S

tudent w
ill be able to nam

e three
kinds of w

ork perform
ed arouud the

house.
3. T

he student w
ill be able to nam

e three
kinds of play.

N
O

T
E

 T
O

 T
E

A
C

H
E

R
:

A
 note to the parents describing w

hat you
are attem

pting m
ay help in the kinds of pic-

tures you get.

G
oal A

: explore and. assess personal atti-
tudes, aptitudes, attribm

es and interests.
G

eneral concept: there is dignity in w
ork.

O
bjectives: see previous goal "A

."
S

uggested subject area: general
S

U
G

G
E

S
T

E
D

 A
C

T
IV

IT
Y

 N
O

. I:
A

sk students to try a new
 talk in the hom

e
that they generally don't perform

. A
fter a

trial period of a w
eek, asi students questions

like the follow
ing:

a. D
o you like the new

 task?
b. W

ere you able to do it successfully?
c.

W
hat did you use, or learn?

d.
A

re you w
illing to try new

 jobs at
hom

e?
LE

A
R

N
E

R
 E

X
P

E
C

T
A

T
IO

N
S

:
S

tudent w
ill report orally on the satisfac-

tion he received from
 the new

 job.

N
O

T
E

 T
O

 T
E

A
C

H
E

R
:',

I.
S

am
ple letter to parents:

D
ear P

arents,
Y

our C
hild is learning about the

w
orld of w

ork. W
ill you help him

 se-
lect a task in the hom

e w
hich he nor-

m
ally does not do but w

hich w
ould be

helpful to the fam
ily?

T
eacher

2. T
his activity takes tw

o periods:
P

eriod I: A
ssignm

ent
P

eriod 2: D
iscussion

G
oal B

: exam
ine the concepts of w

ork and
w

ork roles and the m
ultiple occupational

possibilities.
G

eneral concept: fam
ily m

em
bers perform

 a
variety of jobs.
O

bjectives:
1.

R
ecognize that parents in their occu-

pations are also com
m

unity helpers.
R

ecognize that being a student is his
present career.

3.
Identify the goods and services pro-
duced in the com

m
unity.

4.
Identify and investigate som

e of the
occupations.

5. E
xam

ine various rew
ards for

per-
form

ing w
ork.

6.
D

efine and identify
the

difference
betw

een the term
s "w

ork" and "occu-
pation."

7.
R

ecognize that people have m
ore than

one job.
S

uggested subject area: social studies

2
.
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SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. I:

T
ell students to close their eyes for a

m
inute and think about jobs that m

ust be
done in the hom

e. T
hen tell them

 to m
ake a

picture of one job that is done in the hom
e.

L
E

A
R

N
E

R
 E

X
PE

C
T

A
T

IO
N

S:
Student w

ill draw
 a picture of one job per-

form
ed in his hom

e.
N

O
T

E
 T

O
 T

E
A

C
H

E
R

:
Paper
C

rayons
SU

G
G

E
ST

E
D

 A
C

T
IV

IT
Y

 N
O

. 2:
prepare. a bulletin board display of pic-

tures. (See A
ctivity 1.) T

ell student to com
e

to the bulletin board w
hen his nam

e is called
to tell about his picture.
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

E
ach student w

ill be able to describe his
ow

n picture.
N

O
T

E
 T

O
 T

E
A

C
H

E
R

:
R

eferences, m
aterials, etc.

B
ulletin board

Students collect pictures.

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. 3:

Point at a picture on bulletin board dis-
play and ask students to decide if the job

is

generally perform
ed by:

a.
M

other
b. D

ad
c.

C
hildren

d.
E

veryone
A

fter the class reaches a consensus as to
w

ho generally perform
s the job, w

rite this
choice on a label and pin it to the picture.
D

o this for each picture on display.
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

Students w
ill be able to nam

e fam
ily

30

m
em

ber or m
em

bers w
ho generally do a

specific job in the hom
e.

(See A
ctivity 1.)

N
O

T
E

 T
O

 T
E

A
C

H
E

R
:

Prepare the follow
ing labels:

L
abels

Felt pen
Pins

G
oal B

: exam
ine the concepts of w

ork and
w

ork roles and the m
ultiple occupational

possibilities.
G

eneral concept: there are m
any kinds of

w
ork.

O
bjectives: See previous goal "B

."
SU

G
G

E
ST

E
D

 A
C

T
IV

IT
Y

 N
O

. 1:
R

eview
 the list of school w

orkers. H
ave

children paint a picture show
ing one of the

school w
orkers doing a task.

L
E

A
R

N
E

R
 E

X
PE

C
T

A
T

IO
N

S:
Student w

ill paint a picture of a school
w

orker.
M

A
T

E
R

IA
L

S:
1.

Paper
2.

Paint
3.

B
rushes

N
O

T
E

 T
O

 T
E

A
C

H
E

R
:

A
rrange pictures on bulletin board. L

abel
as to job title and perhaps the nam

e of the
w

orker in your school, e.g.,
Secretary
M

rs. Sm
ith

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. 2:

T
ell class that you w

ill invite som
e school

w
orkers to the classroom

 to tell about
their

jobs. A
dd questions to chart of things stu-

so4

dents w
ish to know

. T
he chart m

ay read:
a. W

hy did you choose this job?
b. W

hat do you like or dislike about
your job?

c. D
o you w

ork m
ostly indoors or out-

doors?
d. D

o you w
ork m

ostly w
ith people or

things?
e. D

o you talk and listen m
uch?

f.
D

o you read and w
rite m

uch?
D

o you use m
ath m

uch?
g-

-
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

Students
w

ill
suggest questions

to be
asked of school w

orkers.
M

A
T

E
R

IA
L

S:
1.

C
hart

2.
Felt pen

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. 3:

A
sk the follow

ing school w
orkers to com

e
to your class for a ten m

inute interview
:

a.
Principal

b.
Secretary

c.
Janitor

d.
N

urse
e.

C
ook

f.
L

ibrarian
g.

B
us driver

h.
T

eacher (you or cohort)
Y

ou m
ay schedule one a day. Sing song

after each visit.
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

Students w
ill listen to school w

orker and
ask

questions
concerning

duties,
skills

needed, etc.
M

A
T

E
R

IA
L

S:
"R

 ig-a-J ig-Jig"
M

U
SIC

 FO
R

 Y
O

U
N

G
 A

M
E

R
IC

A
N

S:
B

ook O
ne 1963, A

m
erican B

ook C
o.



(S
ubstitute nam

e of w
orker for w

ords "a
pretty girl.")
N

O
T

E
 T

O
 T

E
A

C
H

E
R

:
W

hen arranging for resource speakers,
you should give them

 a list of questions
w

hich they can use as a guide or at least be
prepared to answ

er.
S

U
G

G
E

S
T

E
D

 A
C

T
IV

IT
Y

 N
O

. 4:
U

sing a "N
ifty" flip chart to record sen-

tences as children dictate w
hat they learned

about the school w
orker w

ho spoke the day
before. T

his experience chart m
ay be read

the
next day before

another w
orker

is
brought in to speak.
LE

A
R

N
E

R
 E

X
P

E
C

T
A

T
IO

N
S

:
S

tudents w
ill m

ake statem
ents about a

school w
orker's job.

M
A

T
E

R
IA

LS
:

"N
ifty" flip chart

N
O

T
E

 T
O

 T
E

A
C

H
E

R
:

T
he com

plete chart m
ay be as follow

s:

S
chool C

ook
O

ur school cook cam
e to our room

.
S

he told us about her job. S
he m

ust
clean food, cook food, and serve food.
S

he m
ust read recipes, count tickets,

w
rite reports, w

ork the stove and
w

ork the dishw
asher. S

he likes her job
and w

e like her!

S
U

G
G

E
S

T
E

D
 A

C
T

IV
IT

Y
 N

O
. 5:

S
how

 film
. T

hen discuss characteristics of
the student's job w

hich are sim
ilar to school

w
orkers' jobs, e.g..
a.

B
eing on tim

e
b.

O
bserving rules

c.
D

oing one's part
d.

A
ccepting responsibility

LE
A

R
N

E
R

 E
X

P
E

C
T

A
T

IO
N

S
:

S
tudent w

ill state how
 his job is sim

ilar to
school w

orker's jobs.

M
A

T
E

R
IA

LS
:

F
ilm

: G
oing to S

chool Is Y
our Job (col.)

(P
) Journal F

ilm
s, 1964.

S
U

G
G

E
S

T
E

D
 A

C
T

IV
IT

Y
 N

O
. 6:

T
ake students on a tour of the school

building to look for places w
here people

w
ork and also to look for as m

any w
orkers

as they can.

List places
and w

orkers on
board as children
nam

e them
 upon

return to
classroom

.

1.
O

ffice
2.

H
ealth room

3
C

afeteria and kitchen
4.

Library
5.

S
peech room

6.
Janitor's w

orkroom
7.

P
layground

8.
O

ther classroom
s

LE
A

R
N

E
R

 E
X

P
E

C
T

A
T

IO
N

S
:

A
fter

observing
places

w
here

school
w

orkers w
ork, students w

ill be able to nam
e

at least five w
orkers in the school.

M
A

T
E

R
IA

LS
:

1.
C

halkboard
2. C

halk
N

O
T

E
 T

O
 T

E
A

C
H

E
R

:
B

efore tour, discuss behavior. Y
ou m

ay
w

ant to arrange for a parent to go along to
help supervise.
S

U
G

G
E

S
T

E
D

 A
C

T
IV

IT
Y

 N
O

. 7:
D

ivide class into groups of 8. G
ive each

group a picture of a school w
orker. G

ive
them

 tim
e to study the picture and discuss

am
ong them

selves
.

.
.

.

a. W
ho is the w

orker?
b. W

hat is he doing in the picture?
c.

W
hat m

ight he like about the job?
d. D

oes he w
ork m

ostly w
ith people or

things?
e.

W
ould any of you like the job and

w
hy?

C
all on each group to com

e forw
ard and

tell about the picture.
LE

A
R

N
E

R
 E

X
P

E
C

T
A

T
IO

N
S

:
S

tudent w
ill be able to identify a school

w
orker and tell w

hether he w
orks m

ostly
w

ith people or things.
M

A
T

E
R

IA
LS

:
S

U
E

 F
lat pictures

"S
chool H

elpers"
N

O
T

E
 T

O
 T

E
A

C
H

E
R

S
:

P
oint out that people have different likes

and dislikes. T
hese m

ay affect their choice
of a job. M

ake a bulletin board using these
pictures.
S

U
G

G
E

S
T

E
D

 A
C

T
IV

IT
Y

 N
O

. 8:
S

how
 film

strip. List on chart w
orkers seen

in film
strip as children nam

e them
.

A
sk:

a. W
hy do you suppose each w

orker
chose his job?

b. H
ow

 could w
e find out w

hy our school
w

orkers chose their jobs?
B

egin a list on another chart of questions
w

e w
ant to ask our school w

orkers.
LE

A
R

N
E

R
 E

X
P

E
C

T
A

T
IO

N
S

:
1.

S
tudents w

ill nam
e school w

orkers
seen in film

.
2.

S
tudents w

ill list at least tw
o questions

to ask each school w
orker.

F
ILM

S
T

R
IP

:
S

chool H
elpers
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G
oal C

:
develop attitudes, know

ledge and
skills needed for effective em

ploym
ent.

G
eneral concept:

w
orkers use tools.

O
bjectives:

I.
N

am
e, use, m

aintain and store
all

tools and m
aterials necessary to per-

form
 required classw

ork at any grade
level.

2.
P

ractice com
m

unication skills w
ith

fellow
 students.

3.
R

elate basic skills of com
putation and

com
m

unication to fam
iliar occupa-

tions.
4.

R
ecognize that

learning
is

a con-
tinuing process.

5. N
am

e and use som
e tools and m

ate-
rials used by w

orkers.
6.

E
valuate

the
interdependency

of
w

orkers in a w
ork situation w

hen ev-
eryone has an assigned job.

Suggested subject area:
social studies

S
U

G
G

E
S

T
E

D
 A

C
T

IV
IT

Y
 N

O
. I:

A
sk students to bring from

 hom
e som

e of
the com

m
on tools used in the hom

e.
a.

H
am

m
ers and nails

b. S
crew

 drivers and screw
s

c.
P

liers and w
renches

d.
H

and drill and w
ood bits

e.
C

an openers
f.

E
lectric iron (or play iron)

g.
B

room
h. M

op
i.

P
ortable vacuum

 cleaner
H

old up each tool and ask questions: e.g..
I.

W
hat is this?

2. W
ho uses this?

D
em

onstrate use of tools.
32

LE
A

R
N

E
R

 E
X

P
E

C
T

A
T

IO
N

S
:

S
tudent w

ill be able to nam
e each toot and

explain orally w
hat it is used for.

M
A

T
E

R
IA

LS
:

T
ools

T
in cans

W
ood scraps (soft w

ood)
N

ails
S

crew
s

C
loth

B
olts and N

uts
N

O
T

E
 T

O
 T

E
A

C
H

E
R

:
,T

he dem
onstrations m

ay
be done over a

period of several days.
R

E
F

E
R

E
N

C
E

 M
A

T
E

R
IA

LS
:

I.
N

ew
 Y

ork C
ity Industrial A

rts G
uide,

1969.
2.

T
eaching E

lem
entary Industrial A

rts,
G

oodheart-W
ilcox, 1970.

S
U

G
G

E
S

T
E

D
 A

C
T

IV
IT

Y
 N

O
. 2:

A
sk a sm

all group of students to use tools
at activity center as directed by adult super-
visor.
LE

A
R

N
E

R
 E

X
P

E
C

T
A

T
IO

N
S

:
S

tudent w
ill use at

least
w

o com
m

on
household tools.
M

A
T

E
R

IA
LS

:
I.

T
ools

2.
S

oft w
ood scraps in a variety of sizes

and shapes
3.

N
ails, nuts, bolts

4.
C

loth, burlap
5. C

ardboard (m
ay ..be, triboard boxes,

etc.)
6. G

lue
N

O
T

E
 T

O
 T

E
A

C
H

E
R

:
H

ave a teacher aide or parent available

C
**

C
Y

D

for help at activity center. Industrial arts
students from

 the senior high school are an-
other good bet.
R

E
F

E
R

E
N

C
E

M
A

T
E

R
IA

L
S:

I. N
ew

 Y
ork C

ity Industrial A
rts G

uide,
1969.

2.
T

eaching E
lem

entary Industrial A
rts.

G
oodheart-W

ilcox, 1970.

G
oal C

:
develop attitudes, know

ledge and
skills needed for effective em

ploym
ent.

G
eneral concept

fam
ily m

em
bers have spe-

cialized know
ledge and skill.

O
bjectives:

S
ee previous goal "C

."
Suggested subject area:

m
ath

S
U

G
G

E
S

T
E

D
 A

C
T

IV
IT

Y
 N

O
. 1:

A
fter w

orking w
ith m

oney in the m
ath

program
, have youngsters play the

role of
school secretary and students buying lunch
tickets. U

sing play m
oney, have half the

class role play and half the class observe.
T

hen sw
itch. N

ote other skills used such as
counting correct num

ber of lunch tickets.
C

lose by singing song.
LE

A
R

N
E

R
 E

X
P

E
C

T
A

T
IO

N
S

:
S

tudents w
ill count play m

oney w
hen role

playing.
R

E
F

E
R

E
N

C
E

:
S

ong "T
en Little P

ennies"
M

usic for Y
oung A

m
ericans,

B
ook

1,

1963, A
m

erican B
ook C

om
pany.

N
O

T
E

 T
O

 T
E

A
C

H
E

R
:

D
iscussion m

ay follow
 as to w

hat w
ould

happen if the secretary didn't listen, speak,
count, or w

rite w
ell.

S
U

G
G

E
S

T
E

D
 A

C
T

IV
IT

Y
 N

O
. 2:

W
rite a recipe for cookies on a chart.



H
ave children take turns com

ing to activity
center, reading direction's from

 recipe and
follow

ing it. A
fter cookies are m

ixed, dis-
cuss skills used w

hich cooks also use to pre-
pare school lunches. (R

eading, m
easuring.)

M
A

T
E

R
IA

LS
:

C
hart

Ingredients for cookies
B

ow
l

M
ixer

S
ifter

W
ooden spoon

C
ookie sheet

N
O

T
E

 T
O

 T
E

A
C

H
E

R
:

T
o involve m

ore children at once, arrange
for volunteer parents to help and divide class
into thirds.
S

U
G

G
E

S
T

E
D

 A
C

T
IV

IT
Y

 N
O

. 3:
H

ave children role play the principal.
teacher. and janitor to see how

 skills of
speaking and listening are used.

Lead group discussion on w
hat w

ould
happen if these w

orkers could not speak or
listen w

ell.
LE

A
R

N
E

R
 E

X
P

E
C

T
A

T
IO

N
S

:
S

tudent w
ill play part of principal asking

janitor to m
op and w

ax floor.
N

O
T

E
 T

O
 T

E
A

C
H

E
R

:
Y

ou m
ay play one part to get the idea

across.

G
rade level 2

G
oal B

: exam
ine the concepts of w

ork and
w

ork roles and the m
ultiple occupat..orial

possibilities.
G

eneral concept: the perform
ance of w

ork
results in products and/or services.
O

bjectives:
I.

R
ecognize that being a student is his

present career.
Identify and investigate som

e occupa-
tions in com

m
unity.

3.
Identify the m

any occupations, and
the interdependency:of each.

4.
R

ecognize that career selection m
ay

be based on hobby.
S

uggested subject area: social studies
S

U
G

G
E

S
T

E
D

 A
C

T
IV

IT
Y

 N
O

. I:
U

se sam
ples or pictures of several prod-

ucts to m
otivate a discussion of questions:

a.
C

ould you use these goods?
b. A

re these goods free?
c.

W
hat did som

eone have to do to m
ake

these goods?
d. H

ow
 m

any producers of goods can
you nam

e?
(W

n. S
tate E

conom
ics G

uide)
LE

A
R

N
E

R
 E

X
P

E
C

T
A

T
IO

N
S

:
S

tudent w
ill nam

e at least three
occupa-

tions that produce goods.
M

A
T

E
R

IA
LS

:
M

agazine pictures show
ing a variety of

products.
A

ctual products: e.g.. /read. m
ittens. ball.

eraser, bookcase, pencil.

R
E

F
E

R
E

N
C

E
 M

A
T

E
R

IA
LS

:
W

ashington S
tate E

conom
ics G

uide
S

U
G

G
E

S
T

E
D

 A
C

T
IV

IT
Y

 N
O

. 2:
A

sk the students to
nam

e w
orkers w

ho do
not produce goods. T

hen ask w
hat they do

produce.
A

fter
the

w
orkers

have
been

nam
ed, have each student m

ake an illustra-
tion of a w

orker, headed by the caption:
"T

his W
orker P

roduces S
ervices"

LE
A

R
N

E
R

 E
X

P
E

C
T

A
T

IO
N

S
:

S
tudents w

ill nam
e at least three produ-

cers of services.
M

A
T

E
R

IA
LS

:
P

aper
C

rayons
S

U
G

G
E

S
T

E
D

 A
C

T
IV

IT
Y

 N
O

. 3:
A

sk students to tell about their
parents'

occupations. T
hen have them

 paint or draw
a picture illustrating their parents at w

ork.
LE

A
R

N
E

R
 E

X
P

E
C

T
A

T
IO

N
S

:
S

tudent w
ill nam

e parent's job and ex-
plain orally w

hat he does.
M

A
T

E
R

IA
LS

:
P

aper
P

aint
C

rayons, etc.
N

O
T

E
:

If parents are unem
ployed. have them

 se-
lect a job that the parent used to have or that
a friend has.

S
U

G
G

E
S

T
E

D
 A

C
T

IV
IT

Y
 N

O
. 4:

P
repare headings for bulletin board:
P

roducers of G
oods

P
roducers of S

ervices
U

se pictures from
 A

ctivity N
o. 3. A

sk
children to place pictures on bulletin under
correct headings.

33



LE
A

R
N

E
R

 E
X

P
E

C
T

A
T

IO
N

S
:

S
tudent can differentiate betw

een a pro-
ducer of goods or services.

G
oal C

: develop attitudes, know
ledges and

skills needed for effective em
ploym

ent.
G

eneral concept: basic skills are necessary
for m

ost of our jobs.
O

bjectives:
I.

N
am

e, use, m
aintain and store

all
tools and m

aterials necessary to per-
form

 required classw
ork at any grade

level.
C

om
ply w

ith school standarclsof be-
havior and tell the reasons w

ly.y
-

3.
R

elate basic skills of com
putation and

com
m

unication to
fam

iliar O
ccupa-

tion.
4.

R
ecognize that

learning
is a con-

tinuing process.
5.

R
ecognize that health habits m

ay af-
fect job perform

ance.
6.

Identify som
e of the attitudes, know

l-
edge and skills needed to perform

 an
occupation.

7.
E

valuate
the

interdependency
of

w
orkers in a w

ork situation w
hen ev-

eryone has an assigned job.
8. K

now
 the factors contributing to a

w
orker's success.

S
uggested subject area: language arts

2
.

S
U

G
G

E
S

T
E

D
 A

C
T

IV
IT

Y
 N

O
. I:

B
egin one school day by pantom

im
ing all

activities for 5 to 10 m
inutes. D

iscuss the,
im

portance of the ability to speak w
ell to the

job of being a teacher. A
sk students to nam

e
34

other jobs that require the facility of speech.
List on a chart.
LE

A
R

N
E

R
 E

X
P

E
C

T
A

T
IO

N
S

:
S

tudents w
ill nam

e at least three jobs that
require speaking skills.
M

A
T

E
R

IA
LS

:
C

hart: "W
orkers W

ho M
ust S

peak W
ell"

S
U

G
G

E
S

T
E

D
 A

C
T

IV
IT

Y
 N

O
 2:

S
uggest to the students that they w

atch
television for one hour after school one day
and count how

 m
any different voices they

heard. D
iscuss how

 the ability to speak w
ell

helped the television w
orkers.

LE
A

R
N

E
R

 E
X

P
E

C
T

A
T

IO
N

S
:

S
tudent w

ill nam
e five different w

orkers
seen on T

V
 w

ho m
ust speak w

ell to do their
jobs.
N

O
T

E
 T

O
 T

E
A

C
H

E
R

:
S

end note to parents explaining the pro-
ject and w

hat the students are required to
do.

S
U

G
G

E
S

T
E

D
 A

C
T

IV
IT

Y
 N

O
. 3:

A
rrange for a person such as a w

aitress to
com

e to ciass and explain w
hy listening is

im
portant to her job. A

sk the students to
nam

e other jobs w
here listening is an im

por-
tant skill. P

repare a chart w
ith the class

listing the jobs w
here listening is im

portant.
Label the chart "W

orkers W
ho M

ust Listen
W

ell."
LE

A
R

N
E

R
 E

X
P

E
C

T
A

T
IO

N
S

:
S

tudents w
ill nam

e at least five other oc-
cupations w

here listening is im
portant.

M
A

T
E

R
IA

LS
:

T
agboard

C
rayons

S
U

G
G

E
S

T
E

D
 A

C
T

IV
IT

Y
 N

O
. 4:

T
ake students to com

m
unity library. A

sk
librarian to tell students about her w

ork and
other w

orkers em
ployed in the library. A

sk
her to point out the im

portance of reading in
library jobs.

A
fter the visit:

D
iscuss w

ith the class w
orkers w

ho need
to read w

ell; post nam
es on chart.

LE
A

R
N

E
R

 E
X

P
E

C
T

A
T

IO
N

S
:

S
tudent w

ill be able to list five occupa-
tions w

here reading is im
portant to a job.

N
O

T
E

 T
O

 T
E

A
C

H
E

R
:

P
repare a chart on tagboard w

ith this cap-
tion:"W

orkers W
ho M

ust R
ead W

ell"

S
U

G
G

E
S

T
E

D
 A

C
T

IV
IT

Y
 N

O
. 5:

A
sk students to w

rite a set of directions
for individuals w

ho have assigned tasks in
the classroom

. C
ollect directions prepared

by students.
LE

A
R

N
E

R
 E

X
P

E
C

T
A

T
IO

N
S

:
S

tudents w
ill w

rite a set of directions for a
room

 responsibility.
M

A
T

E
R

IA
LS

:
P

aper
P

encil

S
U

G
G

E
S

T
E

D
 A

C
T

IV
IT

Y
 N

O
. 6:

S
ee A

ctivity N
o. 5. E

xchange directions
so that each student has som

eone else's
directions. A

sk each student to follow
 the set

of 'directions. U
pon com

pletion of this task,
discuss the im

portance of clearly w
ritten

directions. P
oint out how

 w
ritten directions

prepared by students m
ay be im

proved to
bring out better results.



L
E

A
R

N
E

R
 E

X
PE

C
T

A
T

IO
N

S:
Student w

ill be able to identify w
eak-

nesses in a set of directions.
SU

G
G

E
ST

E
D

 A
C

T
IV

IT
Y

 N
O

. 7:
A

sk students to think about different oc-
cupations that require w

riting. L
ist these

occupations that require w
riting on a chart.

L
E

A
R

N
E

R
 E

X
PE

C
T

A
T

IO
N

S:
Student is able to list five occupations that

require w
riting skills.

N
O

T
E

 T
O

 T
E

A
C

H
E

R
:

Prepare chart w
ith this caption:

"W
orkers W

ho M
ust W

rite"
SU

G
G

E
ST

E
D

 A
C

T
IV

IT
Y

 N
O

. 8:
Show

film
strip

O
ur

N
eighborhood

W
orkers. M

ake a chart that the students can
use to record on as they w

atch the film
strip.

N
am

e
ofW

orker
Speaking

L
istening

R
eading

W
riting

L
E

A
R

N
E

R
 E

X
PE

C
T

A
T

IO
N

S:
Student w

ill nam
e five com

m
unication

skills needed by each w
orker seen in the

film
strip.

FIL
M

ST
R

IP:
O

ur N
eighborhood W

orkers, E
ye G

ate
H

ouse.

G
rade level 3

G
oal A

: explore and assess personal atti-
tudes, aptitudes, and interests.
G

eneral concept: there
is

dignity
in

all
w

ork.
O

bjectives:
1.

A
ssum

e responsibility for classroom
jobs and evaluate.

2.
Select a career in w

hich interested.
3. A

nalyze attitudes tow
ard w

ork.
4. A

nalyze and com
pare reasons w

hy
people prefer certain occupations.

5.
E

valuate personal attributes related to
em

ployability.
Suggested subject area: language arts, social
studies.
SU

G
G

E
ST

E
D

 A
C

T
IV

IT
Y

 N
O

. I:
A

sk the class to think back to the last tim
e

they w
ere assigned a job to do at hom

e in
w

hich they w
ere interested.

D
iscuss w

ith the class:
a. H

ow
 they

felt w
hen they w

ere
w

orking.
b. H

ow
 they felt w

hen they w
ere fin-

ished.
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

T
he student w

ill be able to relate verbally
his feelings about w

ork.
N

O
T

E
 T

O
 T

E
A

C
H

E
R

:
H

elp the children understand that there is
dignity in w

ork by pointing out that, the
w

orker can take pride in a jcb w
ell done.

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. 2:

C
onduct

class
discussion

about
the

w
orkers w

ho clean our streets, collect the

garbage and deliver m
ilk to the hom

e.
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

T
he student w

ill be able to w
rite one par-

agraph about the im
portance of the services

provided by the w
orkers.

N
O

T
E

 T
O

 T
E

A
C

H
E

R
:

Show
 that there is dignity in all w

ork as
long as it is honest labor and m

eaningful to
the w

orker.
R

E
FE

R
E

N
C

E
 M

A
T

E
R

IA
L

S:
Flothe, L

ouis L
ee. C

ow
boy on the R

anch.
Scribner, 1959.

H
ayes, W

ill. B
iggest Pig. M

elm
ont, 1958.

L
iffring, Joan. D

ee and C
urtis on a D

airy
Farm

. Follett, 1957.
B

ate, N
orm

an. W
ho B

uilt the H
ighw

ay?
Scribner, 1953.

G
oodspeed, J. H

. L
et's G

o to W
atch a

B
uilding G

o U
p. Putnam

, 1956.
Schlein,

M
iriam

. A
 Fisherm

an's D
ay.

W
hitm

an, 1954.

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. 3:

D
evelop a bulletin board around the idea

"People C
om

m
unicate in

T
heir W

ork."
E

ach child m
ay place a picture of a w

orker
on the bulletin board and tell how

 the ability
to com

m
unicate effectively helps him

 in his
w

ork.
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

Student w
ill be able to relate 4 exam

ples
in w

hich the ability to com
m

unicate effec-
tively helps a person w

ork w
ell w

ith others.
N

O
T

E
 T

O
 T

E
A

C
H

E
R

:
Pictures of various w

orkers.

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. 4:

H
ave class visit a radio station or T

V
 sta-

tion to find out all the w
orkers involved in35

C
O



the productioh of radio program
s. A

sk the
guide before the visit to explain the duties of
each w

orker and the im
portance of effective

com
m

unication in the field of radio during
the class visit.
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

Students w
ill be able to illustrate through

the role playing process the duties of each
w

orker observed during the class visit.
R

E
FE

R
E

N
C

E
S:

L
ocal radio or T

V
 station.

C
om

e T
o W

ork W
ith U

s Series: T
V

 sta-
tion.Jean &

 N
ed W

ilkinson, Sextant System
s.

Inc.. 1970.
T

elevision W
orks L

ike T
his. Jeanne B

en-
dick: M

cG
raw

-H
ill, 1965.

T
elevision (A

 First B
ook.) E

dw
ard Stod-

dard: F. W
atts. 1970.

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. 5:

H
ave children read related books to find

w
orkers com

m
unicating effectively.

L
E

A
R

N
E

R
 E

X
PE

C
T

A
T

IO
N

S:
Student w

ill
read recom

m
ended books

and w
ill be able to answ

er oral questions
pertaining to the books he has read.
R

E
FE

R
E

N
C

E
S:

1.
R

eichert. E
dw

in. and B
racken. D

or-
othy K

. B
ucky's Friends. L

ippincott,
1957.
M

iner. O
pal. and Sevrey. Irene. T

rue
B

ook of C
om

m
unication. C

hildren's
Press, 1960.

3. W
hat H

appens at a T
elevision Sta-

tion. A
rthur Shay: R

eilly &
 L

ee.
1969.

36

G
oal A

: explore and assess personal atti-
tudes, aptitudes, attributes and interests.
G

eneral concept self-understanding is im
-

portant in m
aking career decisions.

O
bjectives: See pievious goal "A

."
Suggested subject area: !anguage arts, social
studies

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. 1:

Play a guessing gam
e. O

ne child describes
som

eone in the room
 and the others try to

guess w
ho it is. A

fter several rounds in the
gam

e, the teacher asks, "H
ow

 did you know
it w

as Susy or B
en?" T

hrough the responses
of the children the teacher m

ay help them
understand that everyone is alike in som

e
w

ays and different in som
e w

ays, and it is
im

portant to know
 ourselves.

L
E

A
R

N
E

R
 E

X
PE

C
T

A
T

IO
N

S:
Student w

ill be able to state verbally one
characteristic that is different about him

self
from

 other m
em

bers of the class.
R

E
FE

R
E

N
C

E
S:

I.
D

arby, G
ene. L

ike 'Y
ou, L

ike Y
ou.

B
enefic Press. 1971.

C
annon, C

alvin. W
hat I L

ike T
o D

o.
C

ow
ard-M

cC
ann, Inc.. 197L

3.
Ilse.

M
argaret. W

hen I G
row

 U
p.

G
olden Press. 1968.

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. 2:

U
se a checklist inventory as a m

eans of
helping students begin understanding them

-
selves.

E
xam

ples of item
s to be used on the

checklist:
I like to:
_be outdoors
_be indoors

2
.

_draw
 pictures

_talk to people
_be by m

yself
_help people
_w

ork w
ith m

achines
_do things w

here I can m
ove around

_w
ork w

ith m
y hands

_try new
 things

_m
ake up songs

_build things
_collect things

C
om

pare the results of their checklist
w

ith others in their class to discover like-
nesses and differences.
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

Student w
ill be able to identify those set-

tings and types of w
ork that he is m

ost inter-
ested in doing.
R

E
FE

R
E

N
C

E
S:

I.
L

ifton. W
alter M

. W
hat C

ould I B
e?

Science
R

esearch
A

ssociates,
pp.

28 -29.
L

enski. L
ois. W

hen I G
row

 U
p. L

ip-
pincott. 19603,

,3.
M

addox. E
dith E

. W
hen I G

row
 U

p.
N

ational D
airy C

ouncil, 1957.

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. 3:

Invite w
orkers from

 w
idely varying occu-

pations to visit the class and explain w
hy

they enjoy their w
ork.

L
E

A
R

N
E

R
 E

X
PE

C
T

A
T

IO
N

S:
Students w

ill be able to list eight reasons
w

hy w
orkers enjoy their occupations.

N
O

T
E

 T
O

 T
E

A
C

H
E

R
:

C
areful screening and planning w

ill need
to be done by the teacher and the invited
w

orkers before the visit.



G
oal B

: exam
ine the,concepts of w

ork and
w

ork roles and the m
ultiple occupational

possibilities.
G

eneral concept the perform
ance of w

ork
results in products and/or services.

.O
bjectives:

1.
Study and

identify
businesses and

occupations.
2.

Identify the m
any occupations, and

the interdependency of each.
3.

E
xplore potential careers that develop

from
 hobbies.

4.
C

ontrast job opportunities
in com

-
m

unities.
5.

A
nalyze the changing nature of career

opportunities.
Suggested subject area: social studies: m

ath-
em

atics

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. 1:

Present film
 to class on how

 team
 w

ork
can produce a product.

D
iscuss w

ith the class how
 people

in
school w

ork together. For exam
ple:

W
hat happens w

hen one room
 goes to

lunch too early or too late?
W

hat happens w
hen a class stays in a gym

too long?
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

T
he student w

ill be able to describe in one
w

ritten
paragraph

the
im

portance
of

w
orking together.

FIL
M

S:
W

e W
ant G

oods and Services
H

ow
 1,$, C

lothing M
ade: A

 Story of M
ass

Production
Film

 A
ssociates. L

os A
ngeles.

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. 2:

H
ave class construct clock faces. C

oordi-
nate activities w

ith m
athem

atics activities.
T

here are three steps in constructing a
clock:a.

M
ake a cardboard circle

b. M
ake

tw
o

hands
of

different
lengths

c.
N

um
ber the clock face

d. A
ssem

ble parts w
ith paper fastener

D
iscuss w

ith class that som
e jobs result in

a product that is produced.
D

iscuss
assem

bly-line
techniques

w
ith

class.
D

ivide class into 4 groups and develop
assem

bly-line procedures.

L
E

A
R

N
E

R
 E

X
PE

C
T

A
T

IO
N

S:
1.

Student w
ill be able to verbally state

the steps involved
in

producing a
dock face.
Student w

ill be able to orally explain
the difference betw

een "production of
goods- and the "production of ser-
vices.-

1.

M
A

T
E

R
IA

L
S:

C
olored construction paper

T
agboard

Felt pens
Paper fasteners
Scissors

N
O

T
E

 T
O

 T
E

A
C

H
E

R
:

C
onstruct patterns for each com

ponent so
that quality of product can be m

aintained.

G
oal B

: exam
ine.the concepts of w

ork and
w

ork roles and the m
ultiple occupational

possibilities.
G

eneral concept: supply and dem
and influ-

ence the kinds of occupations found in a
com

m
unity.

O
bjectives: See previous'goal

Suggested subject area: social studies

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. 1:

A
sk the students w

hat they think supply
and dem

and m
ean.

L
E

A
R

N
E

R
 E

X
PE

C
T

A
T

IO
N

S:
T

he student w
ill be able to orally discuss

the
relationship betw

een supply and de-
m

and.
N

O
T

E
S T

O
 T

E
A

C
H

E
R

:
Introduce the concept of supply and de-

m
and in the follow

ing m
anner:

1.
Place a large am

ount of stickers (or
other undesirable item

) and a sm
all

am
ount of flow

ers (or other desirable
item

s) on a table. A
sk the children

w
hich they w

ould rather have.
A

lter the objects so that there is a
large am

ount of flow
ers and a sm

all
am

ount of stickers. A
sk the children

w
hich they w

ould rather have.

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. 2:

A
sk the children to look for em

pty store
buildings in the com

m
unity and try to find

out:a.
W

hat
kind

of store
w

as
in

the
building?

b. W
hy did it gc out of business?

H
ave the children report their findings to

the class and discuss how
 a com

m
unity

changes because of supply and dem
and.

37



LE
A

R
N

E
R

 E
X

P
E

C
T

A
T

IO
N

S
:

T
he student w

ill com
pile a list of three

businesses
in

the com
m

unity w
hich they

know
 are directly dependent upon supply

and dem
and.

G
oal C

: develop attitudes, know
ledge and

skills needed for effective em
ploym

ent.
G

eneral concept: basic skills are necessary
for m

ost of our jobs.

O
bjectives:
I.

N
am

e, use, m
aintain and store

all
tools and m

aterials necessary to per-
form

 required classw
ork.

D
em

onstrate acceptance of responsi-
bility for self by m

oving w
ithin school

facility w
ithout supervision.

3.
P

ractice com
m

unication
skills

w
ith

fellow
 students.

4.
R

elate basic skills of com
putation and

com
m

unication to
fam

iliar occupa-
tions.

5.
E

valuate com
petence in vocabulary

studies.
6.

P
lan and follow

 a w
eekly schedule

w
hich w

ill prom
ote good perform

ance
in school.

7.
E

xam
ine the health and safety stan-

dards for w
orkers in various occupa-

tions.
S

.
E

xam
ine

qualifications
needed

by
people in different jobs.

9.
Identify how

 a job m
ay change.

10.
R

ecognize that sim
ilar jobs can be

done in different businesses.
11. A

nalyze how
 specialization and divi-

sion of labor affects the quality or
quantity of goods produced.

P
. A

nalyze the contribution each w
orker

1_

38

m
akes to a given industry or business.

13.
A

nalyze factors relating to attaining
and m

aintaining job.
S

uggested subject area: social studies
S

U
G

G
E

S
T

E
D

 A
C

T
IV

IT
Y

 N
O

. I:
H

ave the teacher initiate a discussion of
education requirem

ents vital to m
any occu-

pations by asking the children to im
agine

that they w
ere grow

n and w
anted to be a

bricklayer. H
ow

 w
ould they go about the

business of becom
ing a bricklayer? A

fter
som

e discussion the teacher m
ay suggest to

the children that m
any occupations require

som
e type of special education either in

school or out of school.
LE

A
R

N
E

R
 E

X
P

E
C

T
A

T
IO

N
S

:
S

tudent w
ill .list at least three skills for an

occupation and ' indicate w
here he m

ight
acquire the skill,
N

O
T

E
 T

O
 T

E
A

C
H

E
R

:
E

m
phasize that people acquire skills at

hom
e, at S

chool and on the job. M
ost people

do need special skills to secure a job.
S

U
G

G
E

S
T

E
D

 A
C

T
IV

IT
Y

 N
O

. 2:
E

ach child w
ill select an occupation in

w
hich he is currently interested and investi-

gate the education requirem
ents of that oc-

cupation, both general and specific.
S

tudents m
ay acquire

this
inform

ation
through film

strips, pam
phlets, books, inter-

view
s w

ith w
orkers.

LE
A

R
N

E
R

 E
X

P
E

C
T

A
T

IO
N

S
:

S
tudent w

ill be able to w
rite a paragraph

listing
at

least three educational require-
m

ents of a specific occupation.
N

O
T

E
 T

O
 T

E
A

C
H

E
R

:
S

uggested headings of occupational edu-
cation:,

a.

b,c.
d.e.

C
I

C
O

H
igh school diplom

a required.
O

n-the-job education required.
C

ollege degree required.
S

pecial schooling required (such as
barber. college).
N

o education required.



G
rade level 4

G
oal A

: explore and assess personal atti-
tudes, aptitudes and interests.
G

eneral concept: m
ost activities are satis-

fying. T
hey can be w

ork or play.

O
bjectives:

1.
A

ssum
e responsibility for classroom

jobs and evaluate perform
ance.

2.
E

valuate personal attributes related to
em

ployability.
Suggested subject area: social studies
SU

G
G

E
ST

E
D

 A
C

T
IV

IT
Y

 N
O

. 1:
D

iscuss w
ith the class the reasons people

w
ork by answ

ering these questions.
a.

W
hat is the difference betw

een w
ork

and play?
b. W

hat is the difference betw
een w

ork
and a hobby?

c.
W

hen is w
ork interesting and a plea-

sure?
d. W

hat w
ould it be like at hom

e if your
father never w

orked?
e.

W
hat are som

e of the reasons people
w

ork?
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

I.
Student w

ill be able to orally
state

exam
ple of the difference betw

een
w

ork, play and hobbies.
2.

Student w
ill be able to orally state

several reasons w
hy people w

ork.
N

O
T

E
 T

O
 T

E
A

C
H

E
R

:
A

s students respond to questions, w
rite

their answ
ers on the chalkboard.

G
oal A

: explore and assess personal atti-
tudes, aptitudes, attributes, and interests.
G

eneral concept: (a) finding areas of in-
terest

can
aid'

self-understanding,
(b)

self-understanding can point to occupational
interests.
O

bjectives: See previous goal "A
."

Suggested subject area: social studies

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. I:

H
ave the teacher adm

inister the interest
inventory "W

hat
I

L
ike

to
D

o." T
he

children, under the guidance of the teacher,
score their ow

n responses and com
plete the

profile sheet. T
he teacher w

ill w
ant to duplil

cate the profile charts so that one copy m
ay

be kept for later reference and evaluation.
T

he teacher w
ill need to explain w

hat is
m

eant by interest areas on the inventory.
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

Student w
ill be able to list, in w

riting,
several of his interest areas.
R

E
FE

R
E

N
C

E
:

T
horpe, L

ouis P., and others. W
hat I L

ike
T

o D
o. Science R

esearch A
ssociates, 1954.

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. 2:

H
ave the children investigate vocational

interests associated w
ith their strong interest

areas. U
se of reference m

aterials can be
encouraged by the teacher to provide the
student w

ith accurate and realistic view
s of

the occupations under investigation.
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

Student w
ill be able to associate an in-

terest area w
ith a vocational interest area.

N
O

T
E

 T
O

 T
E

A
C

H
E

R
:

R
efer to the follow

ing books for sources
of inform

ation:

1.
T

ennyson, W
. W

esley and others. T
he

T
eacher's R

ole in C
areer D

evelop-
m

ent. N
ational V

ocational G
uidance

A
ssociation, W

ashington, D
.C

.
Forrester,

G
ertrude.

O
ccupational

L
iterature. H

. W
. W

ilson C
o., N

ew
Y

ork, 1964.
G

oal B
: exam

ine the concepts of w
ork and

w
ork roles and the m

ultiple occupational
possibilities.
G

eneral
concept: occupations

can
be

grouped into clusters.
O

bjectives:
1.

Identify ana evaluate rew
ards that are

received from
 jobs.

A
naiyze variety of career possibilities

in com
m

unities.
3.

A
nalyze the changing nature of job

opportunities in term
s of technology

and the needs of people.

2
.

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. 1:

H
ave the teacher review

 the m
eaning of

job fam
ilies by asking the children to dis-

cuss:a.
W

hat is a fam
ily?

b.
W

hat is a job?
c.

W
hat, then, is a job fam

ily?
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

Student w
ill be able to orally or in w

ritten
form

 describe the term
 "job fam

ily."
N

O
T

E
 T

O
 T

E
A

C
H

E
R

:
R

efer to the book O
ccupational Inform

a-
tion: T

he D
ynam

ics of Its N
ature and U

se,
by M

ax F. B
aer and E

dw
ard C

. R
oeber, Sci-

ence R
esearch A

ssociates,
Inc., C

hicago,
1964, pp. 167-173.

39 OM
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SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. 2:

H
ave the teacher introduce broad groups

of occupations and explain briefly w
hat is

included and m
eant by each of the groups.

T
he class m

ay divide into groups, each
com

m
ittee using one of the groups as a basis

for developing job fam
ilies. T

he com
m

ittees
m

ay include locally found occupations as
w

ell as those outside of the im
m

ediate com
-

m
unity. A

typical as w
ell as typical occupa-

tions should be considered.
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

T
he student w

ill be able to develop a list
of occupations that m

ake up a job fam
ily.

N
O

T
E

 T
O

 T
E

A
C

H
E

R
:

R
efer to book, O

ccupational Inform
ation:

T
he D

ynam
ics of Its N

ature and U
se, by

M
ax F. B

aer and E
dw

ard C
. R

oeber. Sci-
ence R

esearch A
ssociates,

Inc., C
hicago,

1964.

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. 3:

H
ave children exam

ine the w
ant ads of

new
spaper to find out:

a.
H

ow
 m

any job opportunities require
education?

b. H
ow

 m
any, job opportunities require

high school diplom
as?

c.
H

ow
 m

any job opportunities require
college degrees?

L
E

A
R

N
E

R
 E

X
PE

C
T

A
T

IO
N

S:
Students w

ill be able to orally describe
several occupations w

hich require diplom
as

or degrees.
N

O
T

E
 T

O
 T

E
A

C
H

E
R

:
H

ave students
bring new

spaper from
hom

e.
40

G
oal B

: exam
ine the concept of w

ork and
w

ork roles and the m
ultiple occupational

possibilities.
G

eneral concept: geography influences the
kinds of occupations found in an area.
O

bjectives: See previous goal "B
."

Suggested subject area: social studies

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. I:

Show
 film

strip w
hich depicts w

ork in dif-
ferent geographical areas. A

t the conclusion
of the film

strip, the class
m

ay discuss:,
a.

W
hat occupations w

ere show
n?

b.
W

hat geographical areas w
ere show

n?
c.

W
hat effect does geographical loca-

tion have on occupations?
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

I.
Student w

ill list 12 occupations.
2. Student w

ill list the geographical areas
corresponding to the 12 occupations
entered in expectation N

o. 1.
3.

Student w
ill orally describe im

por-
tance of geographic areas in term

s of
availability of occupations.

FIL
M

ST
R

IP:
Pierce,

M
ary L

usk. T
he C

om
m

unity
W

here Y
ou L

ive. A
llyn, 1958.

N
O

T
E

 T
O

 T
E

A
C

H
E

R
:

W
rite occupations and geographical areas

w
here these occupations are found on ',chalk-

board.

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. 2:

H
ave students com

pare the w
ant ad sec-

tions of new
spapers from

 sm
all tow

ns and
large cities to find the occupations that are
the sam

e and those that are different.
H

ave student investigate w
hether or not

an occupation
in w

hich he is
interested

w
4

V
PI

w
ould likely be found in any area of the

U
nited States. H

e w
ill w

rite a r-agraph
show

ing his findings.
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

1.
Student w

ill be able to orally realize
different

occupations
in

different
..- areas.

2.
Student w

ill report in w
riting w

here
he is m

ost likely to find w
ork in an

occupation he is interested in.
N

O
T

E
 T

O
 T

E
A

C
H

E
R

:
A

rrange to have students bring in w
ant

ads sections from
 new

spapers from
 several

cities.
SU

G
G

E
ST

E
D

 A
C

T
IV

IT
Y

 N
O

. 3:
H

ave class correspond w
ith children ir,

other areas of the U
nited States describing

their com
m

unities and w
ork and w

orkers
found there.

D
escriptive booklets of the

com
m

unities could be w
ritten and illustrated

w
ith photographs and exchanged by the

children.
."

L
E

A
R

N
E

R
 E

X
PE

C
T

A
T

IO
N

S:
I.

Student w
ill orally report the

occupa-
tions in different areas.
Student

w
ill

com
plete booklet de-

scribing w
ork and w

orkers in com
-

m
unities.

2.

G
oal B

: exam
ine the

concepts of w
ork and

w
ork roles and the m

ultiple
occupational

possibilities.
G

eneral concept: technological and socio-
logical changes elim

inate and create jobs.
O

bjectives: See previous goal "B
."

Suggested subject area: social studies



SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. I:

E
xplain that due to scientific advances

few
er people are

involved
in

producing
goods and m

ore w
orkers produce services.

T
he county agricultural agent w

ill be invited
to visit the class and explain how

 farm
ing is

changing because of science. H
e m

ay discuss
the differences in (a) the num

ber of farm
ers

now
 and fifty years ago, and (b) the am

ount
of production now

 and fifty years ago.
H

ave students
investigate vocations

in
w

hich they are interested as to the evolution
of that occupation. T

he teacher w
ill suggest

that they read reference 'm
aterials in the li-

brary.
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

Students w
ill orally report in class the rea-

sons jobs change.
FIL

M
ST

R
IP:

"T
hen and N

ow
 in the U

nited States Se-
ries,"

film
strips,

E
ncyclopedia B

ritannica
Film

s.
N

O
T

E
 T

O
 T

E
A

C
H

E
R

:
C

ontact agricultural agent and arrange for
visit.

G
oal C

: develop attitudes, know
ledge and

skills needed for effective em
ploym

ent.
G

eneral concept a: w
orkers are interdepen-

dent. (4)
O

bjectives:
I.

U
tilize

m
athem

atical know
ledge

to
produce an item

.
A

nalyze the need for good com
m

uni-
cation skills.

3.
R

ecognize that a given skill or know
'

edge m
ay be applied in a num

ber of
w

ork situations.

2
.

4.
Identify how

 a job m
ay change.

5.
R

ecognize that jobs require interde-
pendency am

ong w
orkers.

6.
R

ecognize
that

experience
brings

greater efficiency and skill to a job or
related w

ork activity.
7.

R
ealize that health is a factor contrib-

uting to a w
orker's success.

Suggested subject area: social studies

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. I:

H
ave the children dram

atize the follow
ing

situation:
Johnny doesn't feel w

ell so his m
other

takes him
 to the doctor (general practitioner)

but the doctor can't find out w
hat is w

rong
w

ith Johnny so he sends Johnny to another
doctor w

ho specializes in children's illnesses
(pediatrician) T

he pediatrician is not sure
w

hat is w
rong w

ith Johnny so he sends him
to another doctor w

ho specializes in bones
and joints (orthopedic surgeon) w

ho also
can't discover w

hat is w
rong w

ith Johnny.
T

he orthopedic surgeon sends Johnny to a
doctor w

ho specializes in skin diseases (der-
m

atologist). T
he derm

atologist
looks

at
Johnny and says, "Johnny.

I know
 w

hat
your trouble is. Y

ou don't feel w
ell because

your belt is too tight and it is hurting your
stom

ach."
D

iscuss w
ith the class:

a. W
hy health w

orkers need
to spe-

cialize.
b. H

ow
 specialization leads to interde-

pendency.
c.

Student w
ill be able to orally state

several exam
ples of w

orkers w
ho need

to specialize.

G
eneral concept b: specialization leads to

interdependency.
SU

G
G

E
ST

E
D

 A
C

T
IV

IT
Y

 N
O

. 2:
H

ave the children w
ork in com

m
ittees to

develop circular graphs show
ing the interde-

pendencyl health occupations.
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

Student w
ill be able to draw

 a graph
show

ing the relationship of health occupa-
tions and the interdependency of these occu-
pations.
N

O
T

E
 T

O
 T

E
A

C
H

E
R

:
W

rite the follow
ing exam

ple on chalk-
board for students to view

.
E

xam
ple of a circular graph:

D
octor

Pharm
acist

N
urse

L
aboratory T

echnician

R
em

em
ber that a nurse m

ay be m
ale. a

doctor m
ay be fem

ale, and that one occupa-
tion is no better than another.
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G
ra

de
 le

ve
l 5

G
oa

l A
: e

xp
lo

re
 a

nd
 a

ss
es

s 
pe

rs
on

al
 a

tti
-

tu
de

s,
 a

pt
itu

de
s,

 a
ttr

ib
ut

es
 a

nd
 in

te
re

st
s.

G
en

er
al

 c
on

ce
pt

: i
nd

iv
id

ua
ls

 v
ar

y 
in

 th
ei

r
in

te
re

st
s 

an
d 

ab
ili

tie
s.

O
bj

ec
tiv

es
:

1.
 A

ss
um

e 
re

sp
on

si
bi

lit
y 

fo
r 

cl
as

sr
oo

m
jo

bs
 a

nd
 e

va
lu

at
e.

2.
R

el
at

e 
id

en
tif

ie
d 

in
te

re
st

s 
an

d 
ab

ili
tie

s
to

 o
cc

up
at

io
na

l c
ho

ic
e 

an
d 

to
 d

eg
re

e
of

 s
at

is
fa

ct
io

n.
3.

E
xp

lo
re

 in
te

rr
el

at
io

ns
hi

p 
be

tw
ee

n 
at

-
tit

ud
e,

 a
bi

lit
y,

 e
xp

er
ie

nc
es

 a
nd

 p
er

-
fo

rm
an

ce
.

S
ug

ge
st

ed
 s

ub
je

ct
 a

re
a:

 s
oc

ia
l s

tu
di

es
S

U
G

G
E

S
T

E
D

 A
C

T
IV

IT
Y

 N
O

. 1
:

P
ut

 a
 s

ilh
ou

et
te

 o
f a

 h
um

an
 fi

gu
re

 o
n 

th
e

bu
lle

tin
 b

oa
rd

 a
lo

ng
 w

ith
 th

re
e 

ca
pt

io
ns

:
ab

ili
tie

s,
 in

te
re

st
s 

an
d 

oc
cu

pa
tio

ns
. T

he
 c

la
ss

m
ay

 d
ev

el
op

 a
 h

yp
ot

he
tic

al
 p

er
so

n,
 m

ak
in

g
up

 h
is

 in
te

re
st

 a
nd

 a
bi

lit
ie

s 
an

d 
lis

tin
g 

th
em

un
de

r 
th

e 
ap

pr
op

ria
te

 c
ap

tio
ns

. T
he

n 
th

e
cl

as
s 

ca
n 

m
ak

e 
a 

lis
t o

f o
cc

up
at

io
ns

 th
e 

in
di

-
vi

du
al

 c
ou

ld
 d

o 
w

el
l b

ec
au

se
 o

f h
is

 in
te

re
st

s
an

d 
ab

ili
tie

s.
H

el
p 

th
e 

cl
as

s 
se

e 
th

at
 p

eo
pl

e 
ca

n 
pe

rf
or

m
(w

or
k)

 in
 m

an
y 

di
ffe

re
nt

 o
cc

up
at

io
ns

 b
e-

ca
us

e 
of

 th
ei

r 
in

te
re

st
 a

nd
 a

bi
lit

ie
s.

LE
A

R
N

E
R

 E
X

P
E

C
T

A
T

IO
N

S
:

G
iv

en
 a

 s
et

 o
f i

nt
er

es
ts

 a
nd

 a
bi

lit
ie

s,
 th

e
st

ud
en

t w
ill

 b
e 

ab
le

 to
 id

en
tif

y 
at

 le
as

t t
hr

ee
ap

pr
op

ria
te

 c
ar

ee
rs

 fo
r 

an
 in

di
vi

du
al

.
M

A
T

E
R

IA
LS

:
S

am
pl

e 
bu

lle
tin

 b
oa

rd
:
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In
te
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s
A

bi
lit

ie
s

P
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si
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e
O
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at
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L
IST

S A
N

D
 R

E
FE

R
E

N
C

E
S FO

R
 T

H
E

T
E

A
C

H
E

R
:

Interests
O

utdoor
M

echanical
C

om
putational

Scientific
Persuasive
A

rtistic
L

iterary
M

usical
Social Service
C

lerical

A
bilities

V
erbal com

prehension
R

easoning
N

um
ber ability

Space ability
M

echanical com
prehension

C
lerical speed and accuracy

Physical skills
M

anual dexterity
C

reative ability
A

rtistic ability
W

riting ability
M

usical ability
D

ram
atic ability

Persuasive ability

Science R
esearch A

ssociates, B
yrne, John

and K
atherine.

(1) Y
ou and Y

our A
bilities.

(2) Paulson,
B

lanche
B

.
D

iscovering
Y

our R
eal Interests.

(3) K
uder,

Frederic
and

Paulson,
B

lanche. E
xploring C

hildren's Inter-
ests.

(4) B
ailard, V

irginia. Y
our A

bilities.
(5) C

areer-Planning G
uide. T

he W
orld

B
ook

E
ncyclopedia,

M
erchandise

M
art Plaza, C

hicago, Illinois.
SU

G
G

E
ST

E
D

 A
C

T
IV

IT
Y

 N
O

. 2:
H

ave class list on a chalkboard w
hat apti-

tudes, or abilities, they think it w
ould take to

be successful
in

careers associated w
ith

physical education, B
eside this, list the occu-

pations related to physical education. T
hen,

the class w
ill draw

 arrow
s from

 each one of

the abilities to several of the careers. (Phys-
ical education is used here only as a

sugges-
tion.)
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

Students w
ill be able to list at least five

careers that can be associated w
ith physical

education.
N

O
T

E
 T

O
 T

E
A

C
H

E
R

:
A

 sam
ple of possible student's list:

(1) A
bilities

Physical skills
M

anual dexterity
A

rtistic abilities
M

usic ability
W

riting ability
R

easoning

(2) P.E
. careers

D
ancer

A
thlete

Sports cartoonist
U

m
pire

L
ifeguard

T
im

ekeeper
T

he above list is from
 T

ennyson, W
esley,

T
he T

eacher's R
ole in C

areer D
evelopm

ent,
p. 82. N

ational V
ocational G

uidance A
sso-

ciation.

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. 3:

H
ave each child choose one career asso-

ciated w
ith physical education and w

rite a
short report relating the interests and abili-
ties necessary to be successful in that career.
T

hese reports can be added t
*

the career
notebooks w

hich w
ere begun earlier in the

year.
M

A
T

E
R

IA
L

S:
Individual career notebooks

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. 4:

Invite a person w
orking in som

e health
and/or physical education related career to
visit the class and discuss:

a.
H

is w
ork.

b.
H

is interests and abilities that helped
him

 decide on this career.
c.

N
ecessity of good health and physical

exercise to everyone regardless of dif-
ferences in abilities and interests.

L
E

A
R

N
E

R
 E

X
PE

C
T

A
T

IO
N

S:
Student should be able to discuss w

hat the
speaker's job is and w

hat functions he per-
form

s.
SU

G
G

E
ST

E
D

 A
C

T
IV

IT
Y

 N
O

. 5:
H

ave students list those things of a phys-
ical nature w

hich they can do w
ell, i.e., run-

ning, jum
ping, throw

ing, etc. H
e m

ay m
ake

a second list
of possible occupations for

w
hich these skills w

ould be
necessary. Y

ou
should help the students see that every indi-
vidual has a unique set of abilities, the com

-
bination of w

hich presents m
any

occupa-
tional possibilities.
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

,;'
I. T

he student w
ill be able to list at least

three physical skills that he possesses.
2. T

he student w
ill be able to identify

tw
o occupations

that
require such

skill.
SU

G
G

E
ST

E
D

 A
C

T
IV

IT
Y

 N
O

. 6:
H

ave
the

class
play

"C
oncentration'.

using occupation and tool cards turned up-
side dow

n on the floor or table. T
o get one

point. the student m
ust:

a.
m

atch the appropriate tool and occu-
pation card

b.
state the nam

e of the occupation
43



c.
tell how

 the w
orker. uses that partic-

ular tool in his w
ork.

L
E

A
R

N
E

R
 E

X
PE

C
T

A
T

IO
N

S:
T

he student w
ill be able to list at least five

tools used by three different w
orkers.

M
A

T
E

R
IA

L
S:

O
ccupation and tool cards froin,Peabody

L
anguage D

evelopm
ent K

it. L
evel,N

o. 2.
SU

G
G

E
ST

E
D

 A
C

T
IV

IT
Y

 N
O

. 7:
H

ave students exam
ine their career note-

books to find out w
hat careers they learned

about. w
hich they knew

 little or nothing of
at the beginning of the school year. H

ave
them

 relate w
hat they have learned in in-

form
al sharing periods

a.
w

hat they have learned about the
w

orld of w
ork in general. and

b.
various occupations in particular.

M
A

T
E

R
IA

L
S:

Individual career notebooks
N

O
T

E
 '10 T

E
A

C
H

E
R

:
T

his activity should be a culm
inating,ac-

tivity and should be concluded w
ith a test.

SA
M

PL
E

 E
V

A
L

U
A

T
IO

N
 FO

R
M

:
E

valuative procedures for the fifth grade
w

ill, of necessity. be a continuous process
using both obiective and subjective

data.
T

eacher w
ill find it helpful to keep a daily

log, including her observations and anecdotes
of class and individual behavior during the
%

arious activities. B
y m

aking notes
periodi-

cally indicating especially effective or inef-
fective m

ethods, activities. and m
aterials.

the program
 w

ill constantly be im
proved.

E
valuation of the grow

th of each indi-
vidual child is germ

ane to the evaluation of
the total program

. T
he follow

ing m
ethods

are suggested as m
eans of determ

ining the
44

developm
ent of the child's understanding of

the nature of w
ork.

,G
ive children a list of open-ended sen-

tences regarding the concepts they have
learned during the year. H

ow
 they respond

w
ill determ

ine the gain in understanding and
w

hat is im
portant to them

.
I.

People need to cooperate in m
any

occupations because

2. A
 w

orker needs to know
 about supply

and dem
and because

3. Som
e people m

ove because

4.
I see m

yself tw
enty years from

 now
 as

a

5.
I am

 going to school because
.

6. O
ne of the things

I
need to know

about the w
orld of w

ork is

7.
People w

ork because

H
ave children m

atch brief descriptions of
various occupations studies throughout the
year w

ith occupational titles. T
his technique

w
ill evaluate factual know

ledge gained by
the students.

( I)
A

uto M
echanic

(2) A
uto Salesm

an
(3) T

.V
. A

nnouncer
(4)

M
ath T

eacher
(5) Stew

ardess
(6)

C
o-Pilot

(7)
Purser

(S)
T

.V
. N

ew
s D

irector
(9)

R
iveter

t
r

(10)
R

oustabout
41.44

(11) L
um

berjack
(12) Sports C

artoonist
(13)

L
ifeguard

(14)
A

thletic T
rainer

(15) C
am

p D
irector

a.
Saves sw

im
m

er from
 drow

ning and
gives first aid.

b.
R

epairs oil field equipm
ent. unscrew

s
pum

p rods.
c.

U
ses a ham

m
er and a m

achine to
fasten pieces of m

etal together.
d. W

orks in the forest and cuts dow
n

trees.
c.

D
raw

s cartoons to show
 im

portant
sports new

s.
f.

Serves m
eals. sandw

iches to passen-
gers riding on an airplane.

g.
T

ells about different program
s. inter-

view
s guests. and tells people about

new
s.

h.
Sells cars to people.

i.
Fixes cars so people can drive them

.
j.

Show
s students how

 to use num
bers.

k.
A

ids the pilot in
all

flying activity.
keeps flight records. instrum

ent read-
ings. and relieves pilot.

I.
T

he num
ber-one flight attendant w

ho
keeps records and sees that passengers
are com

fortable.
m

. M
assages parts of players' bodies to

relieve soreness. strain and bruises.
n.

Plans recreational activities for recre-
ational program

, hires and supervises
cam

p staff.
o.

Plans and prepares new
s for T

.V
.

announcers.
Present

short
paragraphs

depicting
problem

 situations w
hich the students are



asked to solve on the basis of w
hat they have

learned throughout the year. T
he evaluation

of the children's responses w
ill necessarily

be subjective, but indicative of the ability to
apply those concepts learned throughout the
year.
E

X
A

M
 PL

E
:

John Jones and his fam
ily live in a sm

all
tow

n. John is a shoe repairm
an and has built

up a fine business. H
ow

ever, tw
o m

ore shoe
repairm

en m
ove to tow

n and John Jones'
business drops off. W

hat shall John do about
it?

G
oal A

: explore and assess personal atti-
tudes, aptitudes, attributes and interests.
G

eneral
concept: w

orkers
m

ay
produce

goods or provide services.
O

bjectives: See previous goal "A
."

Suggested subject area: social studies, m
ath

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. I:

H
ave class list the occupations associated

w
ith m

athem
atics under headings "Producer

of Services" and "Producer of G
oods." T

he
children w

ill need to explore the occupations
under consideration to som

e depth in order
to determ

ine w
hat, exactly, the w

orker pro-
duces.
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

Students w
ill be able to w

rite a short para-
graph explaining the

difference
bett.veco

goods and services.
M

A
T

E
R

IA
L

S:
I.

N
orris. W

illa and N
1anheim

er, W
al-

lace. W
hat G

ood Is M
ath? S.R

.A
.. pp.

40-43.
2. T

ennyson, W
. W

. et al. T
he T

eacher's

R
ole in C

areer D
evelopm

ent. M
inne-

sota D
ept. of E

ducation, pp. 78-80.
3:

W
idening O

ccupational R
oles

K
it,

S.R
.A

.
N

O
T

E
 T

O
 T

E
A

C
H

E
R

:
H

ave class review
 the m

eaning of the
term

s goods and services. M
ake sure the

children have clear understanding of these
term

s before proceeding to next activity.

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. 2:

H
ave each student select a career asso-

ciated w
ith m

athem
atics and find out, by

reading and/ or interview
ing, inform

ation to
answ

er questions in the colum
n to the right.

B
rief oral reports can be given to the class

by each student if tim
e perm

its. W
ritten re-

port can be included in each student's career
notebook.
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

I.,
Students w

ill present an oral report on
a career associated w

ith m
athem

atics.
Students w

ill w
rite a report on a

career associated w
ith m

athem
atics

and include
it

in their career note-
book.

N
O

T
E

 T
O

 T
E

A
C

H
E

R
:

Sam
ple report form

:
a.

N
ature of w

ork
( I) W

hat does the w
orker actually do

on the job?
(2) D

oes he produce goods or ser-
vices?

(3) W
hat tools does he use?

(4) W
hat are the w

orking conditions?
(5) H

ours?
(6) Surroundings?

b.
Q

ualifications

2
.

(1) W
hat special

abilities
are

re-
quired?

(2) A
ge?

(3) Physical
characteristics

of
the

w
orker?

c.
D

o you think you w
ould like to do

this type of w
ork? W

hy or w
hy not?

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. 3:

H
ave class develop a pie graph depicting

percentage of w
orkers explored in previous

activity or approach N
o. 1, w

ho produce (a)
goods, (b) services. (c) both goods and ser-
vices, and (d) unknow

n.
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

Student should be able
to explain

in
w

ritten or oral form
 the difference betw

een
producers of goods and producers of services
and the percentage of people em

ployed in
each category.
N

O
T

E
 T

O
 T

E
A

C
H

E
R

:
Sam

ple pie graphm
athem

atic careers
N

O
T

E
: T

he percentages should be based
on the children's findings.
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SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. 4:

R
eview

 concept w
ith class: som

e w
orkers

produce goods; others produce services (in-
asm

uch as this is the last tim
e this concept

w
ill be discussed at any length). H

opefully,
the children can begin generalizing this con-
cept to all areas of the w

orld of w
ork. T

he
teacher m

ay aid this process of generaliza-
tion by asking the follow

ing questions:
a. W

hy do w
e need producers of goods?

b. W
hy do w

e need producers of ser-
vices?

c.
H

ow
 do producers of services and

goods ' elp our com
m

unity or nation?
d. H

ow
 m

any producers of goods can
you think of?

e.
H

ow
 m

any producers of services can
you think of?

L
E

A
R

N
E

R
 E

X
PE

C
T

A
T

IO
N

S:
Student should be able to orally or in

w
ritten form

 answ
er the five questions posed

above.

R
E

FE
R

E
N

C
E

S:
I.

Fenton. C
arol! L

ane and K
itchen,

H
erm

inie. Fruits W
e E

at. D
oubleday,

1961.
Foster, Joanna. Pages, Pictures, and
Print: A

 B
ook in the M

aking. H
ar-

court, 1958.
3.

B
illings, H

enry. C
onstruction A

head.
V

iking, 1951.
4. C

oom
bs, C

harles Ira. H
igh T

im
ber:

T
he Story of A

M
erican Forestry.

W
orld, 1960.

5.
B

rooks, A
nita. T

he Picture B
ook of

T
ea and C

offee. D
ay. 1961.

2
.

46

G
oal A

: explore and assess personal atti-
tudes, aptitudes, attributes and interests.
G

eneral concept: basic skills are necessary
for m

ost jobs.
O

bjectives: See previous goat "A
."

Suggested subject area: social studies

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. I:

D
iscuss w

ith children answ
ers to the fol-

low
ing questions:

a. W
hy do w

e have schools?
b. W

hy is school im
portant to people?

c.
H

ow
 can school help people prepare

for w
ork?

d. W
hat should w

e expect to gain from
school experiences?

e.
W

hat can w
e do to get the m

ost out of
school?

L
E

A
R

N
E

R
 E

X
PE

C
T

A
T

IO
N

S:
C

hildren w
ill discuss questions that w

ill
lead to generalizations about im

portance of
school leading to a career.
N

O
T

E
 T

O
 T

E
A

C
H

E
R

:
L

ist children's suggestions on chalkboard.
T

hese ideas can be reconsidered and re-
grouped to

form
ulate generalizations

re-
garding school as a preparation for a career.
T

his list can be saved for further additions.

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. 2:

H
ave children explore various occupa-

tions (by reading or interview
ing) to dis-

cover:
.

a.
L

evel of education needed
b.

Facility in particular school subjects
needed

L
E

A
R

N
E

R
 E

X
PE

C
T

A
T

IO
N

S:
C

hildren w
ill discover that certain skills

ye+

are needed for various occupations.
M

A
T

E
R

IA
L

S:
O

ccupational C
harts, F. A

. O
w

en Pub-
lishing C

o., D
ansville, N

. Y
.

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. 3:

H
ave children begin m

aking career note-
books w

ith short paragraphs included re-
garding activities N

o. I and 2 (see above).
T

hese notebooks can be kept and added to
during entire school year.
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

C
hildren w

ill plan and start developing a
career notebook.
M

A
T

E
R

IA
L

S:
Spiral notebooks or m

anila folders
enough for each child in classroom

 to have
his ow

n.
N

O
T

E
 T

O
 T

E
A

C
H

E
R

:
T

hese notebooks can serve as basis for
review

 during m
onth of M

ay and evaluation
of progress.
SU

G
G

E
ST

E
D

 A
C

T
IV

IT
Y

 N
O

. 4:
Show

 film
strip

relating
im

portance of
school to w

ork. A
t the conclusion of film

,
the class m

ay discuss the follow
ing question:

H
ow

 should a person decide on the
am

ount of education he w
ould like to have?

L
E

A
R

N
E

R
 E

X
PE

C
T

A
T

IO
N

S:
Students w

ill be able to list three reasons
w

hy school
is

im
portant

in
getting and

keeping a job.
FIL

M
ST

R
IP:

W
hat G

ood Is School? W
alter M

. L
ifton,

Society for V
isual E

ducation, Inc.. C
hicago.

Illinois.
SU

G
G

E
ST

E
D

 A
C

T
IV

IT
Y

 N
O

. 5:
D

irect students in the class to visit three



people in the com
m

unity. See w
hat they do

on their job during an eight-hour day. H
ow

often do they need to know
 the things you

learn in school? Pick one of the people they
have interview

ed and list the subjects he or
she took in school. W

hat other jobs could
they get?
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

Students w
ill fill out questionnaire on the

three people they have interview
ed.

N
O

T
E

 T
O

 T
E

A
C

H
E

R
:

D
evelop w

ith your class a sim
ple ques-

tionnaire to help students accom
plish ac-

tivity.
SU

G
G

E
ST

E
D

 A
C

T
IV

IT
Y

 N
O

. 6:
D

irect children to read related books.
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

Students w
ill w

rite a short sum
m

ary of at
least tw

o books they have read.
ST

U
D

E
N

T
 R

E
FE

R
E

N
C

E
S:

I.
M

acM
ann, E

laine. R
isky B

usiness.
Putnam

, 1956.
T

om
m

y L
ooks , at Farm

ing. B
.

F.
G

oodrich C
o., A

kron, O
hio.

3.
C

olby, C
arrol B

urleight. Police: T
he

W
ork, E

quipm
ent, and T

raining of
O

ur Finest. C
ow

ard, 1954.
4.

Floherty, John Joseph. O
ur F.B

.I. A
n

Inside Story. L
ippincott.

5.
G

ibson, M
ichael D

ara. R
escue from

the A
ir. A

belard, 1960.

G
oal B

: exam
ine the concepts of w

ork and
w

ork roles and the m
ultiple occupational

possibilities.
G

eneral concept: w
orkers are interdepen-

dent.
O

bjectives:
I. Identify the m

any kinds of w
ork and

occupations, and the interdependence
of each.

2.
E

xplore several occupational areas:
3.

R
ecognize that career selection m

ay
be based on a hobby.

4.
Identify sim

ilar and contrasting job
opportunities.

5.
A

nalyze the changing nature of career
opportunities.

6. N
am

e and exam
ine a variety of occu-

pations.
Suggested subject area: social studies, lan-
guage arts

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. I:

H
ave children "brainstorm

"
the w

ord
"cooperation." A

sk each child to nam
e the

first thing that pops into his head w
hen the

w
ord "cooperation" is used. C

arry on a di-
vergent discussion about their responses. B

e
careful not to indicate judgm

ent of quality of
answ

ers from
 students.

L
E

A
R

N
E

R
 E

X
PE

C
T

A
T

IO
N

S:
.

Student w
ill be able to. list at least tw

o
exam

ples w
hich w

ill dem
onstrate their un-

derstanding of the w
ord "cooperation."

N
O

T
E

 T
O

 T
E

A
C

H
E

R
:

D
evelop a

list of questions for use in
carrying on the discussion w

ith the class.

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. 2:

D
irect students to find definition(s) of the

w
ord "cooperation" in the dictionary. D

is-
cuss the im

portance of cooperation in:
a.

the hom
e

b.
school

c.
w

orld of w
ork

D
irect discussions that illustrate the stu-

dent's role in both the hom
e and school w

ith
regard to cooperation.

U
sing this background. encourage discus-

sion concerning cooperation in the w
orld of

w
ork.

L
E

A
R

N
E

R
 E

X
PE

C
T

A
T

IO
N

S:
Students

w
ill

have
a w

orking under-
standing of "cooperation" in hom

e, school
and w

orld of w
ork as evidenced by their

ability to w
rite or verbalize at least tw

o syn-
onym

s for the w
ord "cooperation."

R
E

FE
R

E
N

C
E

 M
A

T
E

R
IA

L
S:

Supply of dictionaries
Pocket thesaurus

N
O

T
E

 T
O

 T
E

A
C

H
E

R
:

Q
uestions should be prepared by the

teacher prior to the discussion period.
SU

G
G

E
ST

E
D

 A
C

T
IV

IT
Y

 N
O

. 3:
Invite representative of local business firm

to discuss the need for cooperation am
ong

w
orkers in com

pleting a product.
Q

uestions to be discussed by the speaker:
a.

C
an a business firm

 exist w
ithout co-

operation?
b. W

hy are
types of cooperation re-

quired for a business to be successful?
c.

H
ow

 im
portant

is
cooperation be-

tw
een labor and m

anagem
ent?

L
E

A
R

N
E

R
 E

X
PE

C
T

A
T

IO
N

S:
Students w

ill be able to list at least five
exam

ples of cooperation w
ithin a business

firm
.
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N
O

T
E

 T
O

 T
E

A
C

H
E

R
:

C
ontact representative from

 business firm
w

ell in advance of his appearance in the
class. A

dvise him
 of the class m

ake-up and
w

hat he is expected to talk about.

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. 4:

T
ake class on a field trip to a local busi-

ness firm
.

A
sk students to observe evidence of coop-

eration am
ong w

orkers. H
ave students show

lines
of authority and

responsibility
of

w
orkers.
A

fter the field trip, discuss w
ith the class

their observations.
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

1.
Students should be able to cite four
exam

ples
of

cooperation
am

ong
w

orkers.
Students should be able to state in
w

ritten form
 or orally w

hat w
ould

happen if one w
orker in the business

firm
 failed to cooperate.

N
O

T
E

 T
O

 T
E

A
C

H
E

R
:

Prepare for the trip in advance. L
ocate

key w
orkers and prepare inform

ation sheet
of various occupations in the firm

 for stu-
dents.

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. 5:

A
ssign a w

riting activity relating to ob-
servations and understandings of "coopera-
tion" am

ong w
orkers. T

his w
ill

initiate a
,

"C
areer A

w
areness notebook." Include pic-

tures.
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

Students w
ill. through their notebook. il-

lustrate w
ith a w

ritten paragraph or art pro-
48

ject,
their

understanding of cooperation
am

ong w
orkers.

M
A

T
E

R
IA

L
S:

N
otebooks

M
agazines

A
rt Supplies
a.

paper
b.

crayons
c.

scotch tape
d.

scissors
e.

rulers
N

O
T

E
 T

O
 T

E
A

C
H

E
R

:
H

ave students bring m
agazines or pictures

relating to the topic "C
ooperation A

m
ong

W
orkers is Im

portant."
SU

G
G

E
ST

E
D

 A
C

T
IV

IT
Y

 N
O

. 6:
A

sk students to prepare a list(s) of the
people w

ith w
hom

 they w
ork. D

iscuss w
ith

class w
hy cooperation w

ith these individuals
is im

portant.
A

sk students to prepare a list of their par-
ents' social friends. Instruct students on in;
terview

 strategies that could be em
ployed

w
hen interview

ing parents.
C

om
pare and contrast the tw

o lists. D
is-

cuss the need for cooperation betw
een w

hite
collar and blue collar w

orkers.
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

Students should be able to explain the
need for cooperation betw

een blue collar
and w

hite collar w
orkers, and evaluate the

num
ber of friends that appear on both lists:

and, synthesize about the socialization and
cooperation aspects of w

ork.

4-
...



:trade level 6

G
oal A

: explore and assess personal atti-
tudes, aptitudes, attributes and interests.
G

eneral concept: individuals vary in their
interests and abilities.
O

bjectives:
I.

A
ssum

e responsibility for classroom
and school jobs and evaluate perform

-
ance.
A

nalyze personal interests and apti-
tudes.

3.
E

xam
ine occupations w

ith respect to
interest and aptitudes.

Suggested subject area: social studies
SU

G
G

E
ST

E
D

 A
C

T
IV

IT
Y

 N
O

. I:
Introduce

the
activity w

ith
a

bulletin
board show

ing the proportion of tim
e per

day an individual spends doing different
things. T

he class w
ill discuss how

 m
uch tim

e
per day they sleep and how

 m
uch tim

e they
w

ork or go to school. T
he teacher w

ill ask
the students w

hat happens during the re-
m

ainder of the tim
e. T

hrough class discus-
sion, the children can be led to see that the
activities done in the rem

aining one-third of
the day are labeled leisure tim

e activities.
T

he teacher w
ill rem

ove the third of the
pie graph labeled w

ith a question m
ark to

reveal underneath the last one-third of the
graph

leisure tim
e.

L
E

A
R

N
E

R
 E

X
PE

C
T

A
T

IO
N

S:
T

he student w
ill be able to,

in w
ritten

form
, explain the difference betw

een the
term

s leisure and w
ork.

M
A

T
E

R
IA

L
S:

1.

I.
Sam

ple bulletin board:

W
hat do you do w

ith your day?

First Stage

Second Stage

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. 2:

H
ave the class m

ake a list of activities
they do w

hen they are not in school or
asleep. T

his list should be kept for future
reference.

H
ave the class circle those activities that

m
ight com

e under the heading. H
obbies, for

further exploration.
T

he teacher w
ill w

ant to help the class see
the relationship betw

een hobbies and occu-
pations.

T
hrough discussion the teacher can help

the students see that you choose a hobby in
som

ething that interests you. Y
ou like to

w
ork at it and plan it out by yourself. Y

ou
choose an occupation sim

ilarly in a field that
interests you. Y

ou hope to succeed in
it.

even though you very likely m
ust carry out

som
ebody else's ideas and plans. T

he chief
C

D
difference betw

een a hobby and an occupa-
tion is this: A

 hobby is som
ething you carry

on in your ow
n spare tim

e w
ithout any

thought of pay or rew
ard, but an occupation

is som
ething in w

hich you exchange your
services during regular hours for m

oney.
L

E
A

R
N

IN
G

 E
X

PE
C

T
A

T
IO

N
S:

Sam
e as for activity N

o. I.
SU

G
G

E
ST

E
D

 A
C

T
IV

IT
Y

 N
O

. 3:
T

o help the students understand
that

som
etim

es hobbies or leisure tim
e activities

influence career choice. they m
ay interview

their parents or other w
orkers.

H
ave class discuss and sum

m
arize the

results of their survey.
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

T
he student w

ill interview
 his parents and

others regarding their hobbies Sand report to
the class orally his findings.
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N
O

T
E

 T
O

 T
E

A
C

H
E

R
:

Sam
ple questionnaire form

:
I. 'N

am
e of occupation

2. W
hat did you like to do w

hen you
w

ere m
y age?

3. W
hat hobbies did you have w

hen you
w

ere young?

4. D
o you think that the hobbies and in-
terest you had w

hen you w
ere m

y age
had any influence on your choice of
an occupation?

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. 4:

H
ave the class define fine arts by looking

in a dictionary. T
hen they can list hobbies

associated w
ith the tine arts (m

usic, dram
a.

dance.
painting. .draw

ing.
sculpture. and

architecture). T
he students can locate hob-

bies in the accom
panying chart and discuss

career
possibilities

associated
w

ith
each

hobby.
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

T
he student w

ill be able to explain ver-
b'ally w

hat career possibilities there are in
the fields listed on N

ote to T
eacher.

N
O

T
E

 T
O

 T
E

A
C

H
E

R
:

E
ntry C

lassifications Indicated by L
ei-

sure-T
im

e A
ctivities (From

 fart IV
 of the

D
ictionary of O

ccupational T
itles).

I.
A

rtificial-flow
er m

aking
2.

D
ancing

3.
D

ram
atics

4.
D

raw
ing: sketching: cartooning

5.
E

tching
6.

H
andcrafts (beadw

ork. basketry. carv-
ing. crocheting. jew

elry m
aking. knit-

50

p

ting, needlew
ork, rug m

aking)
7.

Interior decorating
8.

L
inoleum

-block printing
9.

L
eather w

orking
10.

L
iterature

I I.
M

echanical draw
ing

12.
M

odel m
aking (ships. planes. etc.)

13.
M

odeling (clay, papier m
ache)

14.
M

usic
15.

O
il painting

16.
Painting, decorative

17.
Photography

18.
Pottery

19.
Public speaking

20. T
oy m

aking
SU

G
G

E
ST

E
D

 A
C

T
IV

IT
Y

 N
O

. 5:
Show

 film
strip W

hat D
o Y

ou L
ike to D

o?
H

ave the class discuss the follow
ing ques-

tions after the film
strip:

a. H
ow

 can hobbies help you learn m
ore

about yourself?
H

ow
 can hobbies help you develop

new
 skills?

c. W
hy is

it im
portant to try new

 hob-
bies?

M
ake children aw

are of other resource
references.
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

Student w
ill be able in w

ritten form
 to

answ
er the three questions posed above.

Fl L
M

ST
R

1P:
W

hat D
o Y

ou L
ike to D

o? Society for
V

isual E
ducation.

O
T

H
E

R
 FIL

M
ST

R
IPS:

I.
T

he B
oy M

echanic.
Popular M

e-
chanics Press. C

hicago. 1945. p. 224.
2. A

 B
usiness of M

y O
w

n. A
rthur E

.
M

organ. C
om

m
unity Service.

Inc..

b.

Y
ellow

 Springs. O
hio. 1946, p. 184.

3.
D

irectory of H
obbies. C

harles 13. A
m

-
rich. A

m
rich Press. B

ridgeport. C
onn..

1949. p. 79.
4.

H
ere's Y

our H
obby. H

arry Z
archy.

A
lfred A

. K
nopf, Inc.. N

ew
 Y

ork.
1950. p. 233.

5. H
obby-H

ouse Ideas. C
elia M

. W
right.

T
he author, Sulphur Springs, T

exas.
1950, p. 242.

6. H
obby Publications. U

. S. G
overn-

m
ent Printing O

ffice. W
ashington. D

_
C

.. 1954, p. 24 (free).
7. M

oney-M
aking

H
obbies.

Joseph
L

eem
ing. J. B

. L
ippincott C

o.. Phila-
delphia. 1948. p. 194.

8. M
oney-M

aking
B

obbies.
Popular

M
echanics Press. C

hicago. 1949. p.
158.

9.
101 T

hings for G
irls to D

o. L
. B

. and
A

. C
. Floral. J. B

. L
ippincott C

o..
Philadelphia. 1954. p. 80.

G
oal B

: exam
ine the concepts of w

ork and
w

ork roles and the m
ultiple possibilities.

G
eneral concept: there are m

any kinds of
w

ork.
O

bjectives:
I.

A
nalyze the changing nature of occu-

pations.
E

xplore occupations w
hich are fa-

m
iliar.

Suggested subject area: social studies. lan-
guage arts
SU

G
G

E
ST

E
D

 A
C

T
IV

IT
Y

 N
O

. 1:
A

sk the class to nam
e all the w

ays that
they can rem

em
ber, w

hich they have used. to



learn about careers. Suggest to students that
one im

portant w
ay to get a "feel- of an oc-

cupation
is by careful observation of the

w
orker actually w

orking.
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

Students w
ill be able to list at least five

exam
ples of w

ays to learn about careers
from

 past experiences.
N

O
T

E
 T

O
 T

E
A

C
H

E
R

:
T

he list m
ight look som

ething like this:
I.

R
eading

2.
Interview

ing
3.

V
isitations

4.
Film

strips
5.

D
iscussions

6.
R

ole playing
Y

ou m
ay have to prom

pt students through
a line of questioning to help them

 rem
em

ber
w

ays of learning about careers.
SU

G
G

E
ST

E
D

 A
C

T
IV

IT
Y

 N
O

. 2:
D

irect the class to set up som
e standards

for car.cful observation. T
hese standards are

w
ritten on tagboard and placed w

ithin vis-
ible range of the w

hole class for frequent
reference.
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

Students
w

ill.
w

ith
direction

of
the

teacher, list standards for careful C
oserva-

L
ion.

M
A

T
E

R
IA

L
S:

T
agboard and m

agic m
arkers

Sam
ple of observation standards w

hich
m

ay be developed by a class.
ST

A
N

D
A

R
D

S
1.

K
eep in m

ind the purpose for the ob-
servations.

2.
R

ecord accurately w
hat you see.

3.
H

ave som
ething specific to look for.

4. O
bserve the w

orker in total w
ork sur-

roundings.
5. Stand or sit w

here good observation of
the w

orker can be m
ade.

6.
B

e interested and pti, attention.
SU

G
G

E
ST

E
D

 A
C

T
IV

IT
Y

 N
O

. 3:
D

irect students to devise or w
rite a letter

of introduction before actual observation(s)
of w

orker(s) in the field. T
his can be done by

each individual as an assignm
ent or as a

class project.
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

Students w
ill, at the end of this activity.

have prepared a letter to use as a m
eans of

introduction to w
orkers w

ho w
ill be helping

them
 to better understand an occupation.

N
O

T
E

 T
O

 T
E

A
C

H
E

R
: Sam

ple of an In-
troduction L

etter:
M

y nam
e is

am
 in the sixth grade. W

e arc learning about
careers in our social studies class. O

ne im
-

portant w
ay to learn about careers is through

careful observation. I w
ould like to observe

you at w
ork for one hour and ask som

e ques-
tions w

hich w
ill help m

e understand your
occupation better.

signed

R
E

FE
R

E
N

C
E

 N
O

T
E

S:
Suggested A

ctivities N
os.

I and 2 should
precede this activity.

B
efore beginning this activity. it m

ay be
advisable to obtain parental approval for
students to m

ake observations after school
or on Saturdays.
SU

G
G

E
ST

E
D

 A
C

T
IV

IT
Y

 N
O

. 4:
W

ork w
ith class in developing an observa-

tion rating sheet to take w
ith them

 during
the observation phases. T

his can be dupli-
cated or handw

ritten.

L
E

A
R

N
E

R
 E

X
PE

C
T

A
T

IO
N

S:
Students w

ill, w
ith the help of the teacher

and class discussion, devise a rating sheet for
observation of w

orkers.

N
O

T
E

 T
O

 T
E

A
C

H
E

R
:

Sam
ple of an O

bservation R
ating Sheet:

D
ate observed

T
im

e observed
1. N

am
e of occupation

2.
W

orker uses hands .... Y
es ....N

o
U

ndecided
3. W

orker uses eyes
.... Y

es ...N
o

4. W
orker w

orks w
ith people

5. W
orker w

orks w
ith ideas

6. W
orker w

orks w
ith things

7. W
orker w

orks outside
8.

W
orker w

orks inside
9.

Is his w
ork dangerous?

10. W
hat kinds of equipm

ent or tools
does he use?

1 1.
W

hat is the w
orker's attitude tow

ards
his rob?

.
..

good
.... bad ....

indifferent (doesn't care)
12. W

hat physical dem
ands arc placed on

the w
orker by his occupation?

a.
lifts heavy things

b.
lifts light things

c.
lifts very little

d.
w

alks a great deal
e.

w
alks a little

f.
sits m

ost of the tim
e

I 3. Sum
m

ary of observation'

51
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S
U

G
G

E
S

T
E

D
 A

C
T

IV
IT

Y
 N

O
. 5:

P
lan a field trip to selected local busi-

nesses and industries. S
olicit parental aid

and divide your class into groups of no m
ore

than 4 per parent and per car.
S

elected firm
s for investigation m

ay in-
clude banks, grocery stores,

plum
bing

firm
s,

telephone com
pany, etc.

E
ach group w

ill be required to observe,
record and report back to the class on its
findings.
LE

A
R

N
E

R
 E

X
P

E
C

T
A

T
IO

N
S

:
T

he students w
ill, utilizing tape recorders,

photos and signs, create a collage that illus-
trates their findings of business firm

s and
occupations.
M

A
T

E
R

IA
LS

:
C

am
eras

T
ape recorders

N
O

T
E

 T
O

 T
E

A
C

H
E

R
:

T
eacher m

ust give children basic instruc-
tion in "hardw

are" use and m
anipulation.

S
U

G
G

E
S

T
E

D
 A

C
T

IV
IT

Y
 N

O
. 6:

E
ach individual w

ill w
ant to report to the

class a sum
m

ary of his observations and his
reaction to the career he investigated (A

c-
tivity N

o. 5). T
he sum

m
ary and observation

report form
 m

ay be added to the students'
career notebooks.
LE

A
R

N
E

R
 E

X
P

E
C

T
A

T
IO

N
S

:
S

tudents w
ill gain greater insights and

depth of understanding through students'
reports to class as m

easured by a teach-
er-developed test.
M

A
T

E
R

IA
LS

:
Individual students' career notebooks.

N
O

T
E

 T
O

 T
E

A
C

H
E

R
:

D
evelop a test that is representative of

52

career fields visited and w
hich determ

ines
how

 observant the student w
as during the

field trip.

G
oal B

:
exam

ine the concepts of w
ork and

w
ork roles and the m

ultiple occupational
possibilities.
G

eneral concept:
geography influences the

kinds of occupations found in an area.
O

bjectives:
S

ee previous goal "B
."

Suggested subject area:
social studies

S
U

G
G

E
S

T
E

D
 A

C
T

IV
IT

Y
 N

O
.

I:
P

resent occupation w
ord cards to the class

and ask the follow
ing questions:

a.
F

rom
 w

hat you've learned about our
U

nited S
tates, w

here m
ight this occu-

pation be found?
b.

C
ould this occupation be found in

m
ore than one area of the U

nited
S

tates? W
hy or w

hy not?
c.

"
, ..

(nam
e of child) w

ould you like to pin
the occupation

card in an appropriate
region on the m

ap?
LE

A
R

N
E

R
 E

X
P

E
C

T
A

T
IO

N
S

:
T

he student w
ill be able to identify at

least one m
ajor occupation for each of the

eight regions of the U
nited S

tates.
M

A
T

E
R

IA
LS

:
I.

Large blank outline m
ap of the U

nited
S

tates on a bulletin board.
W

ord card strips w
ith follow

ing occu-
pational titles w

ritten on the cards:
a. N

ew
 E

ngland states
T

extile
bag and sack sew

er
M

etalriveter

F
ishingnet puller

Q
uarryingdynam

iter
b.

M
iddle A

tlantic states
C

oal m
ining

coal-pulverizing operator
M

anufacturing
doll-eye setter

(1) E
lectrical

w
ares

picture
tube installer

(2) Iron and steel
m

ixer oper-
ator

hot m
etal

(3) P
hotographic equipm

ent
color printer operator

(4) C
anning

can patcher
(5) S

hipbuilding
w

ood caulker
c.

S
outh A

tlantic S
tates

T
obacco
leaf conditioner helper

C
otton
hoe sharpener

d. S
outh C

entral states
P

etroleu m
 roustabouts

C
attle raisingdrover

F
arm

ing
(1) D

airycow
 w

asher
(2) C

orncorn picker
f.

W
est C

entral states
F

lour m
illing

m
ixer operator

S
heep raisingherder

W
heatw

heat grow
er

M
ountain states

M
ining

(1) G
oldprospector

(2) S
ilverblaster

(3) C
oppershuttle car operator

S
m

eltingfurnace operator
V

egetable grow
ingtruck farm

er
h.

P
acific states

g.



Fruit grow
erapricot packer

L
um

bering lum
berjack

A
irplane m

anufacturing
airplane designer

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. 2:

R
eview

 w
ith the class the various regions

of the U
nited States and the principal indus-

tries. T
he teacher w

ill w
ant to help the class

understand that som
e occupations can be

found anyw
here and som

e can be found in
only particular areas of our nation.

M
ake tw

o lists on the chalkboard or over-
head projector:

a.
O

ccupations found in m
ost regions.

b.
O

ccupations found in only particular
regions.

L
E

A
R

N
E

R
 E

X
PE

C
T

A
T

IO
N

S:
T

he students w
ill be able to list at least

five occupations w
hich prevail in m

ost re-
gions of the U

nited States.

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. 3:

D
ivide the class into eight com

m
ittees to

explore occupations found in an assigned
region of the country. T

hey m
ay be encour-

aged to read textbooks and supplem
entary

books. view
 film

strips, interview
 people in

the com
m

unity w
ho have traveled rather

extensively, and 'w
rite letters to get inform

a-
tion from

 cham
bers of com

m
erce and state

capitals.
C

om
m

ittees w
ill give a sum

m
ary report of

their findings to the entire class. T
hey m

ay
w

ant to
collect and arrange on bulletin

boards or charts som
e pictures on certain

industries found in particular regions. T
he

outline m
ap used in A

ctivity N
o.

I
can be

utilized here, if desired.

L
E

A
R

N
E

R
 E

X
PE

C
T

A
T

IO
N

S:
T

he student w
ill be able to identify at

least three m
ajor occupations for each region

of the U
nited States.

FIL
M

ST
R

IPS:
I. T

he U
. S. G

reat Plains
2. T

he U
. S. South

3. T
he U

. S. N
ortheast

4.
Far W

estern States
5.

Southw
estern States

E
ncyclopedia

B
ritannica

Film
s,

Inc.,
1150 W

ilm
ette A

venue, W
ilm

ette, Ill.
FIL

M
S:

T
he C

entral Farm
ing R

egion.
Food for the N

ation. M
cG

raw
-H

ill T
ext

Film
, N

ew
 Y

ork.
Forest M

urm
urs. Interlude Film

s. G
len-

dale, C
alifornia.

T
he G

reat Plains. M
cG

raw
-H

ill, N
ew

Y
ork.
T

he G
ulf C

oast R
egion: T

he South's L
and

of O
pportunity. M

cG
raw

-H
ill, N

ew
 Y

ork.
SU

G
G

E
ST

E
D

 A
C

T
IV

IT
Y

 N
O

. 4:
A

sk the children how
 =

by tim
es they

have m
oved in their lives. A

sk them
, of

those m
oves, how

 m
any m

oves w
ere due to

jo`1 changes in the fam
ily. T

hese m
ay be

tabulated and developed into bar graphs,
either individually or collectively.

Suggest to students that people live fre-
quently w

here a particular kind of w
ork is

found.
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

T
he student w

ill be able to state in w
riting

at least tw
o reasons (related to occupations)

w
hy people m

ove.
M

A
T

E
R

I A
L

S:
G

raph paper and thin line m
agic m

arkers

G
oal B

: exam
ine the concept of w

ork and
w

ork roles and the m
ultiple occupational

possibilities.
G

eneral concept: technological and socio-
logical changes elim

inate and create jobs.
O

bjectives: See previous goal "B
."

Suggested subject area: social studies
SU

G
G

E
ST

E
D

 A
C

T
IV

IT
Y

 N
O

. I:
Present the follow

ing cause and effect re-
lationships and ask the students to m

ake
suggestions as to the m

issing part. (If the
term

 "cause and effect" is unfam
iliar to the

students, the teacher m
ay need to explain

briefly the term
 at this point.)

C
ause and effect discussion problem

s:
a.

E
ffect

B
ill B

row
n has been an ele-

vator operator for tw
enty years. H

e
takes great pride in his w

ork. H
is ele-

w
t4

vator is alw
ays spotless and he tries

not to stop the elevator suddenly so
the people he takes up and dow

n w
ill

not be jarred. B
ut one day, B

ill B
row

n
doesn't have a job anym

ore. W
hat

could be the cause for this?
b.

C
ause

A
 scientist discovers a w

ay
to harness and use the trem

endous
electrical pow

er generated in a bolt of
lighten :ng. T

o do this, he had to de-
velop a different kind of m

achinery
w

hich has thousands of separate parts
w

hich have to be carefully assem
bled,

W
hat is likely to be the effect on occu-

pations?
c.

C
ause

A
 scientist discovers a new

use for a chem
ical that w

ill preserve
food w

ithout having to can or freeze
it.

B
y spraying the food w

ith the
chem

ical, it
is indefinitely preserved53

rae t
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and is not harm
ful to people. W

hat
m

ight be the effect?
d.

E
ffect

S
usan B

row
n becam

e inter-
ested in com

puters w
hen she w

as in
school. S

ince her interest and abilities
w

ere in this area, she decided to go to
a technical school to becom

e a com
-

puter operator. W
hen she finished her

training, she found that instead of
only a few

 jobs available, there w
ere

m
any com

panies w
ho w

anted her to
w

ork for them
. W

hat w
as the cause?

T
hrough discussion the class should be

able to t
e that science frequently is a cause

w
hich affects w

ork and w
orkers.

LE
A

R
N

E
R

 E
X

P
E

C
T

A
T

IO
N

S
:

T
he student w

ill be able to state at least
three scientific developm

ents and identify
the resulting effect to w

ork and w
orkers.

S
U

G
G

E
S

T
E

D
 A

C
T

IV
IT

Y
 N

O
. 2:

V
iew

 a film
 or film

strip depicting som
e of

the changes that have occurred in our so-
ciety. T

he class m
ay discuss the scientific

causes resulting in change and its influence
on careers.
LE

A
R

N
E

R
 E

X
P

E
C

T
A

T
IO

N
S

:
T

he student w
ill be able to identify one

recent developm
ent in society and state the

probable scientific cause.
F

ILM
S

T
R

IP
:

O
ur C

hanging W
orld,

D
epartm

ent of
E

ducation, S
al D

iego C
ounty. A

udio-V
isual

S
ervice, H

enry R
. M

cC
arty. D

irector, S
an

D
iego, C

alifornia.
S

U
G

G
E

S
T

E
D

 A
C

fIV
IT

Y
N

U
. 3:

D
evelop a transparency of the accom

-
panying diagram

. T
he :lass can discuss how

discoveries in science :fleet technology. T
he

54

class w
ili w

ant to note how
 an increase in

pure science results in a w
idening of the en-

tire triangle. F
urther, an increase in scien;

tific inform
ation requires m

ere scientists and
engineers to apply the know

ledge resulting
in greater industrial expansion.
LE

A
R

N
E

R
 E

X
P

E
C

T
A

T
IO

N
S

:
T

he student w
ill be able to state in w

riting
how

 scientific advancem
ents create addi-

tional needs for m
ore scientific inform

ation.
N

O
T

E
 T

O
 T

E
A

C
H

E
R

:
T

he R
elationship of S

cience to Industry*

T
he

A
m

erican
Industrial

C
om

plex

T
echnology

A
pplied S

cience

P
ure S

ciencediscover
new

 inform
ation about

nature.

S
U

G
G

E
S

T
E

D
 A

C
T

IV
IT

Y
 N

O
. 4:

D
iscuss the projected need for scientists

and w
hat the likely reasons are in this cause

and effect relationship.
LE

A
R

N
E

R
 E

X
P

E
C

T
A

T
IO

N
S

:
T

he student w
ill be able to describe in

w
riting the anticipated need for scientists

and engineers.

F
rom

T
eaching Science by Inquiry in the

Secondary School,
S

und, R
obert B

.. et al..
C

l:arles E
. M

errill. B
ooks, 1967, p. 14.

L.1D
N

O
T

E
 T

O
 T

E
A

C
H

E
R

:
M

ake a transparency that illustrates the
grow

th. .

1910
1920

1930
1940

1950
S

cientific and E
ngineers population dou-

bles every ten years.
T

E
A

C
H

E
R

 R
E

F
E

R
E

N
C

E
:

T
eaching Science by Inquiry in the Sec-

ondary School;
R

obert B
. S

und, pp. 14-16.
C

harles E
. M

errill, 1967.
S

U
G

G
E

S
T

E
D

 A
C

T
IV

IT
Y

 N
O

. 5:
R

ead a variety of books on scientists and
inventors w

ho have had an im
pact on our

lives. B
rief oral reports w

ill w
ant to be given

to the class by each student w
ith an em

-
phasis on the im

pact of the scientists' contri-
bution(s) on the w

orld of w
ork.

LE
A

R
N

E
R

 E
X

P
E

C
T

A
T

IO
N

S
:

T
he student w

ill select a scientist or in-
ventor and describe in w

riting the effect his
invention has had on our lives.
S

U
G

G
E

S
T

E
D

 A
C

T
IV

IT
Y

 N
O

. 6:
H

ave each student interview
 one w

orker .



w
ho has been in his occupation at least ten

years to find out how
 technology and scien-

tists have changed his w
ork.

T
he children w

ill w
ant to share the results

of their interview
s w

ith each other. T
hey

then m
ay be able to draw

 som
e conclusions

as to the effects that science and.technology
have on w

ork and the w
orker.

L
E

A
R

N
E

R
 E

X
PE

C
T

A
T

IO
N

S:
T

he student w
ill be able to describe in

w
riting the effects of science on a w

orker
that he has interview

ed.
SA

M
PL

E
 IN

T
E

R
V

IE
W

 FO
R

M
:

1.
Interview

er
2.

D
ate

3. N
am

e of occupation
4. N

um
ber of years in present occupa-

tion
5.

D
uties

6.
W

orking conditions
7.

Is your w
ork any diffei-ent than it w

as
ten years ago?

8. H
ow

 is it different ?'
9. D

o you use equipm
ent or tools that

are different from
 w

hat you used ten
years ago?

10. W
hat has m

ade the difference?.
.

.

a.
inventions

b.
scientific discoveries

c.
technological im

provem
ents. .

11.
Is your w

ork easier for you to do than
it w

as ten years ago?
P. W

hy or w
hy not?

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. 7:

R
eview

 the term
 supply and dem

and w
ith

the class and relate its influence upon career
choice. G

uide the discussion by using the
follow

ing questions:

a.
W

hat does supply m
ean?

b.
W

hat does dem
and m

ean?
c.

W
hat does the term

 supply and de,
m

and m
ean?

d. H
ow

 can the idea of supply and de-
m

and influence the career a person
goes into w

hen he is grow
n?

e.
W

hy should a person find out about
the supply of the dem

and for jobs in
the occupation he is considering?

L
E

A
R

N
E

R
 E

X
PE

C
T

A
T

IO
N

S:,
T

he student w
ill identify at least three

specific occupations and state their present
supply of w

orkers and its current dem
and.

N
O

T
E

 T
O

 T
E

A
C

H
E

R
:

Y
ou m

ay w
ish to gain som

e inform
ation

on supply and dem
and from

 your local em
-

ploym
ent security office. T

hey have pro-
jected em

ploym
ent needs for a variety of

occupations. Y
ou m

ay also look at your ow
n

field of teaching to illustrate how
 supply and

dem
and changes.

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. S: (optional)

Prepare a transparency of the accom
pa-

nying inform
ation and discuss it w

ith the
class. T

he chart can be m
ade in a tw

o-stage
overlay transparency

part one show
ing

the form
at and 1964 inform

ation. and part
tw

o show
ing the projected 1975 inform

a-
tion.T

he class w
ill w

ant to discuss:

d.
Significance of grow

th patterns to pro-
spective w

orkers.
e.

Possible scientific and technological
causes w

hich are affecting occupa-
tional grow

th rates in various indus-
tries.

f.
Possible supply and dem

and influ-
ences on grow

th or lack of grow
th in

various industries.
N

O
T

E
 T

O
 T

E
A

C
H

E
R

:
If you w

ere able to gain recent infortna-,
tion from

 the E
m

ploym
ent Security D

epart-
m

ent. you m
ay w

ish to expand on supply
and dem

and in m
ore detail. Students m

ay be
able to do the legw

ork for you.

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
 9:

D
ivide the class into three co innittees and

investigate the kinds of (a) scientists, (b)
engineers. (c) technicians. E

ach com
m

ittee
m

ay read resource m
aterials and w

rite letters
to the various foundations for inform

ation
regarding careers related

to
its

assigned
topic.

T
he com

m
ittees w

ill w
ant to report their

findings to the class. T
his m

ay be done in the
form

 of charts or m
urals.

L
E

A
R

N
E

R
 E

X
PE

C
T

A
T

IO
N

S:
T

he student w
ill select one scientific field

and collect career inform
ation related to the

field. H
e w

ill report his findings to the class.
ST

U
D

E
N

T
 R

E
FE

R
E

N
C

E
S:

a.
1964 levels of num

bers of jobs in var-
ious industries.

1
.

O
ccupational B

rief W
idening O

ccupa-
tional R

ole K
it. G

rades 6-9. SR
A

.
b.

1975 projected levels of num
ber of

jobs in various industries.
C

areer index,
1967-68. C

hronicle
G

uidance Publications, Inc., M
oravia.

c.
Projected grow

th of various indus-
N

ew
 Y

ork.
tries.

3.
H

andbook of Job Facts. SR
A

.
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4. Should I Study E
ngineering C

areer
C

rossroads. (Free) T
he E

ngineering
Foundation, T

aylor H
all

159, T
he

U
niversity of T

exas, A
ustin, T

exas
78712.

5.
B

uehr, W
alter. U

nderground R
iches:

T
he Story of M

ining. M
orrow

, 1958.
6.

B
ergaust, E

rik. R
ockets of the A

rm
y.

Putnam
, 1960.

7. B
oardm

an,
R

on W
ym

an.
R

oads.
B

alch, H
. A

., 1958.
8. B

uehr, W
alter. O

ilT
oday's B

lack
M

agic. M
orrow

, 1957.

G
oal C

: develop attitudes, know
ledge and

skills needed for effective em
ploym

ent.
G

eneral concept: basic skills are necessary
for m

ost jobs.
O

bjectives:
1.

E
xam

ine
qualifications

needed
by

w
orkers in various jobs.

R
ecognize that occupations have vo-

cabularies unique to them
.

3.
R

elate the value of personality traits
to doing a job.

4.
D

escribe tools and equipm
ent needed

in various occupations.
5.

Integrate com
putation skills and de-

sign
capabilities

w
ith

production
skills.

6.
E

xam
ine and w

ork w
ith tools.

7. U
se and store A

V
 equipm

ent.
8. B

ecom
e aw

are that m
ost jobs are not

so sim
ple as they seem

.
Suggested subject area: language arts

1.
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SU
G

G
E

ST
E

D
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C
T

IV
IT

Y
 N

O
. 1: -

R
elate the follow

ing story using a trans-
parency or a bulletin board.

Pete has been going to school a num
ber of

years. H
e has learned m

any things in, school
how

 to read and w
rite, how

 to m
ultiply

and divide, w
hat m

akes the w
orld tick, and

how
 to stay healthy (rem

ove cloud a). H
e

know
s all about him

self w
hat his interests

and abilities are.
H

e is interested in football, m
usic, and

m
aking things (rem

ove cloud b). H
e know

s
he has m

echanical ability and m
usical ability

(rem
ove cloud c).

Pete is now
 ready to go to w

ork , he
thinks. B

ut w
ait a m

inute, thereis som
ething

w
rong here. Som

ething is m
issing! W

hat is
it?T

hrough class discussion and speculation
the students should be able to arrive at the
conclusion

that
Pete

needs
inform

ation
about careers (at w

hich tim
e the teacher m

ay
rem

ove cloud d).
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

T
he student w

ill l'3e, able to state in w
riting

w
hy he needs career inform

ation.
M

A
T

E
R

IA
L

S:
Sam

ple bulletin board or overlay trans-
parency (next colum

n):
E

ach of the "thinking clouds" can be
rem

oved at the appropriate tim
e to reveal

the follow
ing term

s:
a.

School preparation
b.

Interests
c.

A
bilities

d. C
areer inform

ation

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. 2:

R
eview

 the four m
ain areas of the Ian-

guage arts program
listening, speaking.

reading, and w
riting

and ask the students
to relate how

 these tools can be used to ob-
tain inform

ation regarding careers. T
he class

m
ay list w

ays of gathering career inform
a-

tion under the appropriate language arts
headings. T

hese lists w
ill need to be saved

for future reference.
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

T
he student w

ill be able to identify at
least four specific w

ays he can obtain career
inform

ation.
N

O
T

E
 T

O
 T

E
A

C
H

E
R

:
D

evelop w
ith the class a list that looks

som
ething like the follow

ing:



1.
L

istening
2.

Speaking
4.

a.
T

ape recordings
a.

Interview
s

b.
R

ecords
b.

R
ole playing

c.
W

ork sounds
c.

Skits
5.

d.
Film

s
d

D
ebates

6.
e.

Film
strips

e.
D

iscussion
7.

f.
W

orkers' talk
f.

O
ral reports

8.9.
3.

R
eading

4.
a.

C
areer books

b. W
ork kits

c.
L

ibrary books
d.

M
agazines

e.
T

extbooks
f.

',Pam
phlets

g.
O

ccupational
briefs

h.
N

ew
spapers

W
riting

a.
L

etter
b.

W
rite new

spaper
articles

c.
W

rite w
ant ads

d..
C

areer notebooks
e.

Preparing graphs
and charts

f.
M

aking scrapbooks

SU
G

G
E

ST
E

D
 A

C
T

IV
IT

Y
 N

O
. 3:

Select one of the techniques listed in A
c-

tivity N
o. 2 and em

ploy said technique in
investigating one of the careers associated
w

ith language arts. H
ave each student find

out as m
uch as he can about the selected

occupation through use of ,the technique he
chose.
L

E
A

R
N

E
R

 E
X

PE
C

T
A

T
IO

N
S:

T
he student w

ill select one language arts
career, secure inform

ation about it, and pre-
pare a

ritten or oral report on the occupa-
tion.
N

O
T

E
 T

O
 T

E
A

C
H

E
R

:
Sam

ple inform
ational form

:
I. N

am
e of investigator

2.
L

anguage arts skill used to obtain in-
form

ation
3. W

as the technique used in gathering
inform

ation effective?

W
ould it have been helpful to use

m
ore than one language arts tech-

nique?
N

am
e of occupation investigated

.

U
sual duties of occupation

Preparation necessary for occupation
W

orking conditions
A

dvantages of occupation
10. D

isadvantages of occupation
L

anguage arts careers:
I.

Speech therapist
2.

W
riter

3.
L

aw
yer

4.
C

lergym
an

5.
Journalist

6. R
adio announcer

7.
A

ctor
8.

T
elephone operator

9.
Proofreader

10. R
eading specialist

I I.
T

utor
12.

A
uctioneer

IS.
Floorw

alker
14.

U
sher

R
E

FE
R

E
N

C
E

 FO
R

 T
E

A
C

H
E

R
S:

T
ennyson, W

esley W
., T

eacher's R
ole

in
C

areer D
evelopm

ent, page 69,
N

ational
V

ocational G
uidance A

ssociation.

SU
G

G
E

ST
E

D
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C
T

IV
IT

Y
 N

O
. 4:

11:4e :;each student add the com
pleted in-

form
ational form

 (activity 3) to his career
folder along w

ith tw
o short paragraphs on

the follow
ing topics:

a.
People N

eed Inform
ation A

bout C
a-

reers B
ecause

b.
People N

eed to (Speak, W
rite, R

ead,
L

isten) W
ell B

ecause
(choose one)

L
E

A
R

N
E

R
 E

X
PE

C
T

A
T

IO
N

S:
T

he student w
ill state his conclusions for

this unit by w
riting the tw

o paragraphs as
stated above.
N

O
T

E
 T

O
 T

E
A

C
H

E
R

:
Y

ou should point out the m
ajor points the

student should include in the tw
o short

para-
graphs.
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A
ppendix

resources for
career aw

areness program
code:
goals
A

E
xplore ond A

ssess P
ersonol A

ttitudes, A
ptitudes, A

ttributes,
and Interests

8--E
xornine the C

oncepts of W
ork ond W

ork R
oles and the

M
ultiple O

ccupotionol P
ossibilities

C
D

evelop A
ttitudes, K

now
ledge ond S

kills N
eeded for E

f-
fective E

m
ploym

ent

curriculum
 m

ow
A

A
rt

LA
Language A

rts
S

S
S

ociol S
tudies

S
C

S
cience

M
U

M
usic

H
H

eolth
IA

Industrial A
rts

M
A

M
oth

G
G

eneral
illustroted

L
fD

59
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